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The report describes the accomplishments of a 
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school and college students who were trained and paid as peer tuti^rs. 
Tutors recieved hands-on as well as didactic training- and were 
evaluated by meatus of pretests anfd performance assessments. Initial 
pre-testing on gross motor, communication, and social skills was 
followed by development of short term objectives and individualized ^ 
education programs. (Objectives are appended) . Examples of -cl^ild^ 
gains are cited, and it is suggested that the gains made by project 
Ss were the result of project activities. Further evaluative-data, 
ihdlude teachers' observations and an analysis of the percent of 
objectives achieved compared to the percent of objectives written, for 
each child. The peer tutor 'component revealed positive Changes in 
attitudes and awareness. The report concludes that the combined^ / 
recreational and educational model can help facilitate the 
integration of handicapped and nonhandicapped studentis. . Elxtensive^ 
^appendixes include project forms, corresponence^and a final summary 
teport from an external evaluator. (CL) 
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; ■ Summary S^aterft^nt - Total Project /■ j^. * 

The'- project •described m this, report focused on teaching;, instructional 
objectives to <leaf-blind childreri; who are 'a>sd severely- to-pro|p'undly mentally 
retailed. The project, d eve 1^ tlie U;S.' Department of; 

itjcat^toh, SlfecTal EducatifMp- Programs, was " ini;ttiated- by iin interdiscipl inary 
jirdup -at -the University of . Washington and managed cooperatively by the 
'University and Fircrest School, jan intermediate care facility for the mentally 
retardfed.. * . V ■ *^ ^ \- 

\ Jhe learning environment selected for the children was a^ community 
swimming pool located at Fircrest. There we're several reasons ' .for ^.this 
choice. Fjrst, the program's goal was to increas.e the deaf-blind /children' s 
op por7t unities for^ interaction wtth noh-handicap'ped people, Snd- for this 
population a recreational setting is a more suitabTe. place, for^ integration 
than the classroom. Second, a warm-water, pool. provides a buoyant,' comfortable 
^environment for children who ane sensdriTy impaired and in many cases 
motorically involved as well. The warmth of/ the water reduces muscle spasms 
and pain, -and the buoyancy can aid the child witj\ , cerebral palsy in learning 
to sit, stand, and walk, a task he or she can accom|lish more -easily in water 
than on land. It was therefore reasoned .th^^f^^^^ environment miflht. 

facilitate the children's learning of addition^iv^^kills which they could tmn 
generalize to oth^r settings. The praject at^ff through the 

acquisition of new skills:, the children wouldy^^^^ function more 

independently, and this wouT(j enable them tbf^^^^^ In 
integrated community settings and to be more readii^^accepted by the <:ommunity. 

The^instructors: of this deaf -blind children we^p . npnhandicapped high school 
and' community college students who were hired to work' with the children every ^ 
day after school. They were trained to Nsen^e as. pjeer tutors to individual 
children, and. this contact provided the /p^Q4.6cr's fihst approximation to 
integration of handicapped-and nonhandicapped people. - It should, be note^Ji that 
the project's interpretation of the term "peer tutor" differs in several ways 
from the concept current in the literature: a) the tutors worked with the. 
deaf -blind students for 2 hours per day after school rather' than during school 
time; b) they were paid for their work; c)' although the - tutors'' ages 
overlapped with the ages of most of the children there were vast differences 
between the groups in developmental level . (the functional level of the 
deaf-blind children ranged from ^0 to '24 months in many skill areas); thus d) 
each tutor's reUt.ion to his or her child was more similar to that /of ,a 
caregiver than of a peer. This relationship provided unusual benefits to the 
nonhandicapped as well as the handicapped persons. \ 

- The contract' was awarded in September, 198Q, and followTrigl pre-testing of. 
the project children and a non-treatment, comparison g|Oijp„ direct services 
began in January, 1981. . At that time, and at the begirtri^^^^^^^^ the next 2* 
academic 'years, peer tutors were hired and given 35/=hours of inse 
training, based on topical training modules developed by vthe^^project staff.. 
After. this the swim program began, operating 2' houri a day/ 4 days a week; the 
project work took pi ace. in the Fircrest gymnasium on the fifth day (Friday) 
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lng;^the(f ihst - in IJie" third year, Friday inservice^-sessions were; 
cori?luct^cf by ttie social woric .specialist ^ with th.e ; emphasis 
appiropri ate ,use of. "free" tlSi^, attitudes, and * feel ings; The focus of J;he 
tutbrs' and^" s^^ Work in 'the pool yss on, individual ized irtstructidn^ 

objectives devised by the staff aimed ^bt developing each ,dhi^ gross motor, 
comnjunieation, and 'social js^^^^^^^ Data on these objectives 'were. taken da^aly, 
and then ^charted.* Staff members mo^initored child progress each^, Week .and 
adjusted the children's objectives accordingly. At the end of each pr:o4ec^t 
year, the Chi T^^^ program and /the non-treatment group were post-tested 

in the'three maj^ skill areas. 



S |:j&ffing : - 

Most of the project staff func^tioned in ways readily" deducible . from their 
jol} titles, ^ A few positions, however, need to be e^cplained in greater detail 
in-order to clarify the way the project was structured. v . 



the ■ swim program 
in three are^s — 



.Physical Therapist, Communication Specialis-t. vSfecause 
was designed* to provide direct Instruction to the children 
gro^^motor, communication, .^d social sk'ilTs— it was necessary to include, 
in ^e staff professionals who wer^e ve^sed in these, subjects; they performed 
initial and final assessments on /the chitdrep, using standardized measures j 
and devised objectives for/ them.- specialists also contributed tj/ the 

writing of jnservice training Amodules in^ their areas'v of expertise, ind t® 
presentation of inservice training each fa^ll. ; Finally; they were "present at 
the pool at' least 1 day aj^eek, to take data on children's, progress, on the 
objectives they had deyise^^nq to modify them* as necessary. r 

Coordinator . Th^is positioiv was in many ways** pivotal. Yhe coordinator was 
responsible for the smooth fui^t ion ing o'f th^ program at many levels, serving 
as traffic manager', message c/enter c^and troublesh&oter. She - provided liaison 
nth the .staff of, the in^itution,_ ^ which, was especial ly critical in, the 
Initial phase, of the- project. She', was there to :mediate disputes, answer . 
questfons, and 'act as a clearly identified representative of the project. | She 
ovas also^ a central focus to the daily functioning- Qf-the swim program. Having 
assisted in presenting the project and its ^oaTs to the-^ieer tlitof's during. 
th^ir initial q'niservice training, she. was their primary monitor on a daily 
basis. V She provided coherence 'for the program and, set its tonej and in this 
way was extremely importaat for the tutors' work and morale. Setting tHe' tone 
meant everything from ensuring that safety standards vyepe, upheld to' clearly 
articulating expectations about tutor performance^ to' all - the ihtangibles of* 
interpersonal relationships that cannot be prescribed ^so much' as established 
• .by example. Her Tiibde of interacting with thfif institution staff as well as 
with the handicapped children served as ah important model for peer tutors. 

Social' worker^ this person was jnvoTved in the- development of measures to . 
assess attitude change, to evaluate 'the tutor's interalftions with -their 
children, cmd many other measures, and she participated in inservice training , 
of the hall staff." In terms of the -swim program itseTf, Jer most important- 
function was to'conduct a number of inservice training sessibTis 'for the peer 
tutors .over the course of the year, which provided additional information ' 
about handicapping conditions, sensitized the tutors to many issues, and gave 
them a chance to 'examine their own . feel ings about their experiences on the ^ 
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v ^^^ In addition 1 to helping \to prevent burrt-out,. th^ contribated 
i , to .the cohesion of;, the group" and made the. ttutbrs^ more and 
V wrefieciitive about the childr^n they were working with *dailiy.! . . . V I 

^ '- TheT Peer Tutor Program . > '''-j- / V < . ' ♦ • / 

; The quality of the /peer*" tutors v work: was^ritig^al to the success of the 
swim pirogram. It was. /therefore necessary' to^^^d^^ hiring prpcedures which 
would be finely tuned fpr^electirtg the right type of candidate, and then to 
provide inservice traitiing for peer "tutor's who differed greatly in the amount 
arid kirid of experience they brdUght to the job. \ 



Hiring. We developed the following five-step procedure fJ^hi ring tutors 



First, the vocational' counselors at three local .high schools were 

• contacted, and the . job responsibilities affclr te^^ of employment were 
thoroughly de^crited to them. The 'counselors a^^ the job. opening and 
initiafiy screened the students who* res\onded; based on thei^tj knowledge of the 
potential appTjicants; . . V ' 

Secong^ the counseljDrs referred the siSjdents who had passed the screening 
to the assistant div^tor of edi|cationarl programs at Fi^crest who was 
^responsible* for hirfng ?ne tutors. AppQintments wenlkmade for 'the studentis ^to 

• fill out ^application formg at*Fircrest'' ^and ~ to take;' a tour of the institution j 
including observation's/ 'in' the \cla^ 1 iving . units, and pool facilities. 
For many applicants, ^this^first exposure to a severely/profoundly handicapped' 
group of xhildren was 'disturbing; many students .withdrew their applications 
after the touri so that' ifc/served , as a second scrfeenin device. . ' 

Third, an interview was conducted with/ each ^pplicant' by tTie assi^ant 
directorof education. The. students were asked a set of nine questions, wnich 
investigated topics such as their health, school -attendance, experience in 
caregiving, and knowledge, about mental retardation, data collection, and sign 
language. Their job resppnsibilitjes were? in greater <letail at this 

session. y ^> i > ^ ' * 

Fourthi all information gathered on each appl icant was reviewed by. the 
assistant director of educa^ion.^ ;This included tlje high school counselor's 
recommendations, the appl icaat' s ability to fill out the appl ication .form, . a 
personal^ interview rating, v the person's reactions to the. tour,- - ancf^ any 
, ' available information "^concerning school attendance and work Jiabit^/ In some 
cases input from the teacher and staff who met jthe applicant during the tour 
.was also considered. ^ ' . 

FinaTlyj . on the basis of the assembled^ information, the tutors were 
selected by the s"Sime person anil, referred to the project staff fqr training. 
■ ■ . • ■■ ^ .. ■ . ■ • • ■ ' , * , ■ ♦ 

V Factors in tutors' success. Our minimum requirements for tutors were: 
swimming ability and 'comfort' in the water (one year, someone forgot to put 
this qualification in' the list and we hired and ^then had to unhire a tutor who 
*not only could not swim but who was afraid of the waiter); a past record of 
reliability either in school attendance or on ; a previous job; and common 
stfnse. Our most successful tutors shared the qualities 'of. dependability and 
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^ pommitment. They came' to work eyery day because- they knew that if they did 
not, their student could not participate that*day and would not learn, and 
they realized that steadyV progress could be ensure?! only^ -by consistent ; 
prograrpming. The ability to generalize principles from initial, inservice 
trai.n,ing to on-the-job situations .was also very important to tutor success, V 

• ••■ ^ . ■■■■ • ' . \ •: ■ ■•' ' ' 

Mature high school seniors and commOnity *C(X]1ege students were, as a rule, 
the most/ successful ^tutors— but not /always/ Our .tutors included some very 
mature^ high school sophomores and juniors, and one or two relatively immature 
* " community college students. / 

• We ^ experimented with different time commitments/ for tutors. During th^^ 
first year, when tutors were hired *f or 5 days a week, we thought, we saw some ' 
signs of burn-out towards the middle of the year, and vWe wondered whether^ the . 
heavy schedule was responsible ''for that. - We decided to try, in the second 
. year, a syst'e^m of hiring tutors for 2 or 3 days .*a we:ek; alternating tutors 
- \durihg the week. We were' bot as pleased^with the. results and reverted -to the' 
, 5-day program in vtl\Q third year, Tutors hired to. work with their assigned ■ 
; / child every. day seem to feel a greater commitment and re^pons'ibility to the 
^^^'children 'afhd the program. *We had fewer "absences in the 5-day system than m 
the alternating 2- and 3-day ^'system. . 

Inservjce trainiVig. Tutors .were trained *more as paVaprpf essionals» than ^as 
peer tutors: . in addition to receiving hands-'on experience - in teaching 
specif ic skills; they received e;^tensive tlidactic training in broad principles / 
which; they were expected %o 'apply * to the 'work situation. . Tutors received 
. 'approximately 25 hcurs pf trai^ning before they met their ,deaf-bl ind students. . 
Tliese initial ?5 ( Ijours covered the ^> 'definit>on, etiology,, and nature of 
deaf -blindness; normal .and abnormal grosT motor ' development; sociaV . 
development; commui^ji cation development; lifting, *iandling, and dr;essing of 
™tor-i{npair^cl orXaonambulatory children; safety on land and - in water; ,^ata - 
collection and ^behavior/ management techiniques; and attitudinal issues. Ten 
• additional hQurs' of training followed, during which tutors- worked with their . i 
deaf-bl ind- studertts- jn the pool while* learning from the -professional staff how . ^ 
to teach , the chi ldren specif Tc^-sjcills. * ; 

- . Topical modules- for trainers covering all of the\^ were 
developed and field-tested over the •3, years of the* program. The training 
• ^ modules for peer tutors were •Submitted to LII^ and accepted" in the autumn of 
^1982.' the initial reviewers for'LINC were very laudatory about the modules 
\^and felt that they could Be used by large numbers^ of ^professionals working 
; with profoundly impaired >a|'w^ as (Jeaf-blind persons. They, were, described 
in\ LINC's Plroduct Alert^^i ;;But ^were not picked up either on competitive or 
non-com^pptitive bielps becM§e according to.LINC the sizp 'bf the pot^nti&l 
audience was' top Imall , and the. current state of the economy was poor. LINC 
therefore agreed tb releas.^ the product and fQrwarded it to an 'independent 
publisher, ^The National Cl'taringhouse of Rehabilitation Training Materials, in 
Oklahoma" which specializes in Ijriformation related" to low-incidence 
' . populations. Correspondence > -regarding confirmation' of this arrangement 
appearsMn Appendix H. Feedback from successive groups* of peer tutors made 
Ipossible many refinements in this, package from year to year, and several 
/^tutors fn the final year commented on how much better the trai^ then 
' * tfVan it' had been in the previous year* 




Persons interestec|^ in repl icating * the project should .note thaj: an 
Operations Manual,, containing recoramendatiDnS .for . project man agemenf^ and 
Supplementary Materials, e, g. ' handputs and* pre-posttests, will also be 
available' thmu^fP^the National CTearirigHouse\ of Rehabilitation Training 
Materials. » V ' ' - 

^ In addition to the initial 35 , hours of training, there were training 
sessions .each Friday afternoon after the swimming program . was underway. 
During year 1, these sessions were conducted by members of the project staff; 
during years 2 and 3, by the social work specialist. 

' ; P6er tutor evaluation . ' Early and frequent evaluation of peer tutors was 
built into the program. As not.ed. earl ier, expectations regarding performance 
were, spelled out to the tutors at the time they were hired, as well .as during 
initial training and throughout the year. ^ A list of ten major peer tutor 
responsibilities : was given to each tutor 'during initial trainingr- including 
such responsibilities as always call ing in when absent or late, nev^r leaving 
th^ child unattended, and the like. Tutors were first evaluated during 
initial training by means 'of pre-post' tests ori their knowledge. Their 
performance oh the job was evaluated within 2 weeks to a month. -after the 
begii^ning of the swim program and then perfodically through the 'year. During 
the first 2 years of the program, a measure of performance oyer time was used 
(Appendix B)^. Three dif1:erent staff members observed each tutor and rated his 
or her performance on each it§{n, on a scale of on^^o three points, prbyidiiog 
a possible score of nine points on each item. . This measure was useful fot 
assessing changes in broad areas-over 2 or 3 months. Subsequently a second 
tool was developed' (Appendix B) .which made it possible to ^ive the tutor 
feedback on his .or her performange on a singl-e day of. work. Tne form was 
discussed with the. tutor in ^an individual conference at the ^ end • of the swim 
session that was evaluated; 

Evaluation early. in the year was found to be especially beneficial. v. Many 
of the tutors had never worked with handicapped children before, and. were 
therefore unsure of whether they were doing a good job. Early evaluation 
emphasizing the tutors' strengths, telliiig them they were doing well, and 
giving suggestions for changes in one ojr two areas at times produced dramatic 
results. The tutors' confidence rose; their rapport with the child and their 
job skills tended to solidify as the result of * tffe^'udiciously planned 
feedback. » 

* . ' . ■ . . '■ « ■ . ■ ■' • • 

Program Management . 

At the beginning of each project year, the ;»staff met to plan project 
activities for the year, and an example of a typical schedule follows. In 
addition; they met with members of the institution's staff to reaffirm the 
project goals and responsibilities and to maintain open lines of communication. 

September Pretest "deaf -blind -children in gross motor,. 

- commmunication, and social skills. . 

— ■ . - Write individual objectives for each deaf -blind child 

in each of the instructiwbl areas (gross motor, 
. cojnmunication, social ). \ : 

- - Add objectives to the children's ^school lEPs. . 
\ - -Hirp peer tutors.' 



October : 
October-June: 



June: 



- Trains peer tutors. ^ 

• i- ^' . ■ : * :■• 

- Implement daily swimming program, Mondays-Thursdays. 

- Collect dailyjdata on individual child objectives, 

- /Make any changes in children's programs deem§d 

necessary, based on data collected daily. 

- Implement Friday sessions in the gymnasium to help 
chilQiren generalize to other settings skills learned in 
the pool. " : ^ 

- Conduct Friday ongoing, training sessi'ons for 
tutors. ' 

- Evaluate peer tutors and hold conferences with them 
periodically. , - * 

- .Disserninate,i*riformation about the project (conferences, 
c presentations to schools, parents, Setc). 

- Po'sttest deaf-blind chil^lren. . 



peer* 



Summer: ' 



Manage ^administrative work, data analysis,- writing, 
dissemination. / . ' ' C \, ' ^ 



Daily Program Schedule 



3:10 pm 
3:20 



3:45 
4:30 



il30 
5:00 



5:00 . 



- Tutors pick children up at , their residence halls or at 
the school . :bus . stop and bring* them to the Activities 
Building. 

- Tutors and children, in locker room, prepare -for 
swimming. Tutors help children into thair swim suits, 
change into their own suits. Tutors, and children 
shower. During locker room and shower time, tutors 
work with children, on individual self-help ^ (e.g.^ 
dressing) and gther objectives appropriate to this 
setting. . - 1 

- Tutors and children are in the pool, working .on 
' individual child pbjectives.:^^^^ / 

In the locker room tutors; help children shower and 
change into their street clothes. Tutors work with 
children on self-help objettives. VTutors dry and comb 
. chiTdrenVshairv clean up the locker room. Tutors 
shower and change. 

- Tutors accompany ^ children to their residencies hal 1 s. 
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The^'Project's. Achievement of Direct Service Objectives' 



; Asi mentioned in the ^summary statement, the project children, in .addition 
to being sensori ly imifetred, were severely to profoundly retarded, thris ' is 
documented -in the resuMs of the initial testing* The nature and level of the 
objectives written for^indivi dual children were, accordingly, geared to the 
children's special" needs. The instructional objectives were primarily aimed 
at developing gross motor, social, and communication .skills. However, for the 
lower-^Tunctioning children, these areas tended to overlap. For example, a 
childjmight be asked to maintain a head-up position for a, few second's, as a* 
prerequisite to making social contact; or a tactilely defensive child might 
need be trained to hold an object for a few seconds, without dropping it, 
before working on a more obviously social objective such as holding hands with 
another child. Only one or two of the 13 children served by the project were 
likely to be tar^ts for vocational training. For mbst of the children (§ven a- 
simplje self-help ^ill such as hair-combing was 'too advanced 

Pre-Testing 



The first step in the development of objectives * was ». to pre-test * the 
children" in the three. skill areas, using standardized- measures. The measures 
used^ were: for communication skills, the Callifer-Azusa and 'the, GATE*; for 
gross-mot>or skills, the &ayley. Motor 'Scales, the Callier Azusa," and the 
Fircrest Deaf-Blind Motor Assessment Tool; and for social skills, the 
Callier-Azusa. Limitations of the tests for each, ,area will/ be discussed in 
turn. . • 

Assessment of communication skills. As noted above, the test? used to 
assess communication skills were the Callier-Azusa and 'the Gestural Approach " 
to Thought and Expression (GATE). A disoussion of the limitations and 
appropriateness of the tests with the project |:)9fiul at ion follows. ; 

- 1. The Callier-Azusa / ^ 

a. The Callier-AzusaVoritains soip^^ items which 'a?e riot appropriate^?' 
for the deaf-blind population, e. g., Cognitioh 6-.B .( recognizes 
an object as the sam^ whether . he sees part or all of it)ii , ; : 

: b^^ progresses' in increments of 1- monWi or greater,; 

■ which limits the sensitivity of the • instrument \for use with a- 

, severely/profoundly haqdicappeid popul ation. Developmental gains 
of less than 1 month arVliot identif iable. with the Callier-AzusaV 

c. ^ Determining an accurate developmental age score from, the raw 
' score on the Callier-Azusa is difficult for two reasons: First, 
there is no- ^establ ished procedure for interpreting the 
" fdevelopmental^ age rresu^ting from the scatter of partially- 
,f'-: correct items ^earned above the ceiling item. Second, to' 
.; . determine the developmental score derived from the; ceiling- i 

* The GATB, modified by project staff aind used -for communication assessment in ^ 
this progect, is available from K-evin Cole; EEU ' WJ-10, University ' of 
Washington, Seattle, VIA 98195. > ' V .. 



yone matches the xei ling item^'W the developmental age chart" 
running alongside the score sheet. This ;m6thod . -is quite 
; ^ • imprecise, and adds :to the difficulty of gaining ari accurate 
measurevof students-' growth.: . , -* , 

* > ' ' . . ^; . , 'i ' • ■ ■ . ^ •■■ .V ' ■ • ' . 

d. The 'items '; inciuded\ in, the evaluation tool > are, ^useful* .in 
determi/iing long-t^rm objective^ fVf^^ 
V * of iterh$ info the areas of coghition, receptive commuh,tcat ion, V 

expressive communication, and speecti . is . helpful in assessing 
v .. ■ * specif ic heeds of , the, students, ' ' • ' ^ • * 

^ •2^'\ ttie-GATE ' '■-)':'..;■ ' ■ '^.i / ' ^ ' ^ 

■ a. .' The GATE has more itejns than^ thev CaJ lier-Azusa for each age 
. V ^: , ^ • l^ve;^ greater sensitivity in 'the measurement of . 
V V communication ability.* j"' - --^ ^ ^ ■ ■■ ' 

\ : b. - the GATE does not include the subcategories present in the. 
' ; Callier-Azusa; s^o less' /inf-ormatioh is gathered" 'regarding 
. ^ specif ic areas^ of deficit or strengt>i. 

c. .. .Computation of developmental age /scores is mor^prejii^e Tor the 
• ; GATE than for the. Call ier-Azusa. 1 . ^ ' 

- The - primary drawback for both ,the\*Cal lier-Azusa >nd the GATE for use with 
a deaf-blirid severe,ly/profoundly handica^^^^ population' is the lack of 
sehsitiyity to sma^ll. growth gains. ; The Call ier-Azusa ^measures- gains of T 
month or greater, c^nd the "GATE measures gains in increment ^^ tif .'33 months. " . 

• ^ " ■ ' '^ ■ \' /'^ ^ 

Changes made by.; the pr-^^ staff. . Beginning in . the. second year of/ the; 
project, a new scocrng ^sy^tem was^ used with the GATE: which ihvolves^ 
categories of "frequency, of ' respojjse, 'V ''generalization' of response," "degree 
of self-initi:^tio.n of response, ''v^^ fluency/". Each iQf the four 

categories' is score'd from 3. this scoring system'^permits accumuTati\)n of 
a.'^diff ers^tial score of a to 1 2 fp]|^''each: item of the GATE. Thi s increases the 
sensitijn ty; of • the^ : te^ Where., gains of • .-0275. months may be 

measurable. Using thiis^multidimen'sio^ we found test-retest 

rel i ability to range from .94. to .98. - > i\ ; • ^ ' : • • 

' - Assessment x)f soci a> skill s. " The only test found -by^J^ ,project staff, 

wfii ch was at all. appropriate for me'as uring soci al skills ijff^his group "was the 

Calller^Azusa; however^ tfie^' l imitations 'de'Scribed (above were alDplicab^ the' 
area of social skills as well. ■ ■ V v y<''"'^\ 

In general , investigation * of currently; .available topis - for assessing 
social skills of low-functioning 'children revealed that they were too\ hfgh- : 
level for the . project children.. The tests rneasured growth in incr^en^ -too 
1 arge . for., the childrenA to achievfe. F^jr/ther, ithe . tools often nfieaVured' 
self-help and vocational skills, identifying these as social skills. 
Thompson and Sandra Hannes therefore developed an appropriate tool, which! was 
finished and field-tested on young normal and deaf-bl ind children' during .the 
third project, year. . ; ' , v i" - • .V ' - ■ T • 



Assessment of gross motor skills. Three tools for assessing gross motor, 
progress were used: The - Bayley Motor Scales, the Callier-Azusa Scale 
(PosturaT Control and Locomotjon Sub-scales), and ihe Fircrest^* Deaf-BTin^ 
Motor Assessment Tool (Draft 1 )ff V - 

The Bayley •Motor Scales are ^ part of'; the Bayley Scales of Infant. 
Development (Bayley, *1969) whith" were normed on -1262 infants ranging in age 
from 2 - 30 months. - Among the few standardized motor tests available, th^ 
Bayley Motor Scales were appropriate .for use^'wittt this particular grou|/ of^ 
deaf-bl ind cKi Idren because their gross motor skills fell within the noniiigs^ 
age range of 2 - 30. months. Split-half reliability for the Bayley Motor 
Scales^, is .84. Tester-observer reliability is 93.'4% and test-retest 
reliability is 75.3% (Bayley, 1969). " . , , ' ^ 

The Callier-Azusa Scale consists of five sub-scales, the first of 'which is 
Moton Development. This sub-scale is further divided into four areas: 
Postural Control, Locomotion, Fine Motor^, and Visual-Motor. The items in the 
areas of Postural Control and L-ocomotion represent gross motor skills;^ 
therefore these were the two areas- used for pre- and post-testing. There is 
no reliability information available in the manual describing the 
Callier-Azusa Scale. ' i " .. » 

Because' both the Bayley "Motor and Callier-Azusa Scales are quite widely, 
sliced in. their developmental gross motor items, neither was particularly 
appropriate for use in developing specif ic gross motor treatment objectives. 
To fulfill this need, a third gross motor assessment tool ,was developed by 
Susan' Harris^ Ph.D. , who was the project physical therapist during the first 
year. Using the Gross Motor Development and Reflex Assesisment. Tool developed 
by Fircrest staff physical therapists as a reference (Baumler et al, 1978), 
Dr. Harris developed the first draft of the tool which is entitled the 
Fircrest Deaf-Blind Motor Assessment TooL This tool* is more finely sliced 
than either the Bayley ar Callier-Azusa and thus allows, for the development of 
specif ic programming objectives.: The purpose of the tool is to assess the 
achievement of functional gross motor developmental skills and automatic 
reactions among deaf-blind children with, developmental ages of birth to 6 
years. No reliability data are yet available on this tool. 

The .Development of Individualized Instructional Objectives 

After the initial pre-testing on gross motor, communication, and socfal 
skills each year,"-reports of the assessrknt results were completed for each 
target student and distributed to appKPpriate educational personnel at 
Fircrest. . Long-term objectives were developed . and incorporated into each 
student's lEP. 

Short-term objectives were developed on the basis of. pre-testing j 
consultation with the classroom teacher, and ' direct observation and 
interaction with the target students. Modifications in the objectives were 
then made on. an ongoing basis , in response to the daily performance data anid 
observation of student, behavior. 

At the beginning of the first year, a series of meetings; was held with the 
classroom teathers regarding implementation ocf project objectives within the 



classroom setting. Social, motor, and . communication objectives were- 
demonstrated * for one classroom, and training on procedures for measuring 
objectives and data keeping was completed. At least one project objective f^r 
each child was implemented within the classroom"^setting .and several othef* 
facilities were used in addition to the gym and' classroom in ^n attempt to 
generalize skills. These included^a .play field, an indoor area equipped with 
►playground equipment, and a "mo&n walk" (an inflated play space providing a 
safe* trampoline effect). ^ ^ 

" €t)nsideratioos . concernij3g----€<^ performance obj^ctij^es. Here we would 
like briefly to' state scJffie^pf the criteria that governed our procedures in 
developing, reviewino/and, when necessary, redesigning behavioral objectives 
for the ch.il drpn. y/^ 

1. ' Objectives should be developmentally based. This requires careful 
assessment of the child'|s current functioning, in terms of normal sequences of 
development in any of ihe skill arisas to be taught, so that 'the child is 
developmeritally ready ^t p ^ rk on the objective. the .objective should be^ 
logically placed within i setfo^^fee. / 

2. Objectives should, be usefunto the child, generalizable, and Compatible 
with classroom and residence hall or home objectives. Unless there is 
coordination with the .child's .teachers and residential hfill staff or parents, 
there is not likely to be ajny attention paid to the project's behavioral 
objectives at school, residence hal 1 , or home. Suth lack of coordination 
reduces the child's opportunities td generalize skills between settings, and 
may even cause misunderstandings between the project staff and others. 
Further, when children have very limited behavior, repertoires, and when 
leavening increments are small, it is wasteful to simply, add behavioral 
objectives that have little relevance in other settings and are of no use to 
the child. 

3. OJjjectives should be age-appropriate. Children should not be working 
on skills that will set them, farther apart from normal agemates than they 
already are. These children, who may look bizarre , and behave so differently 
from normal peers, do not need any more distance from chronological norms. 
For instance, although games such a' pat-a-cake and treats^; such as piggy-back 
rides in the pool are rewarding and entertaining for younger children, they 
tend to .make adolescents and young adults look silly. Thus, objeptives should 
encourage age-appropriate activities and behaviors whenever possible. 

4. . Objectivesi should be teachable in y;eal, not contrived, settings. The 
swimming pool, locker room, and gymnasium (on Fridays), offered three different 
but equally good natural settings for teaching a wide variety of skills within 
the project. Each setting provided unique opportunities, yet generalization 
among the settings was possible without contrivance. - Further, having 
non-contrived settings mad^ it ^possible to select objectives for children that 
could cross skill areas, or merge skills between skill areas. For instance,, 
objectives could combine aspects of communication arid social skills, or motor 
and social skills; such combinations of behavior occur naturally in normal 
life and therefore can easily be generalized into other environments such as 
the school classroom and playfield. 



■ . . . ■ ■ I • • ■ • . . 

W 5. Objectives should take ^ into account chi Tdren' s sensory abi lities and 
def icitsT " This criterion Is related to the Issue of setting deve lopmental ly 
based objectives, but slightly* different in that ;it involves*^ adap^tions of. 
teaching^procedures to accommodate specific sensory problems. For instance, _a 
deaf-blind child can' learn tq communicate via signing, but the signing may 
have to be adapted s-p that the child can feel the hands of thejsigner. The 
signer may have to sign on the child's body, in his hands, or very close to ^ 
h-is eyes instead of in space. ^ 

, 6. Objectives should be reviewed constantly through daily- data yco 1:1 ection 
and analysis. There 4s no way to be sure that objecjtives are appropriate,* and 
that child progress is adequate, unless daily data are. collected,' charted,' and 
analyzed. Such fine-focus attention to the child's progress alerts the staff, 
to the need for changes in programs or objectives and enabled them to. make 
time.ly changes^ Finally, such close attention to chi Id progress mafies it 
possible to provide' more objectives for the more advanced children. 

7. V Objectives should be organized and stated so as. to permit teaching that 
is based on behavior mariagement procedures, with consistent cues an3" 
consequences, and that is logically sequenced, appropriately paced, and free 
ot distractors. This subjfect is di.Scussed in' detail, in the Behavior 
Management and" Data Collection training module, but it is worth stressing here 
the importance of - consistency ' and sequences in any instruction involving, 
handicapped students. How the objectivie is stated wiM.make a' difference in 
the 'teaching. , r 

Actual objectives for each of \he project chi Idren throughout, the 3 years 
of the program are given in Appendix C. Communication objectives :;ranged from 
"The child will hold an object placed in his hand for 5 seconds" tp^;;-*The child; 
will sign an 'object's name , in response to the question 'What is the name?'" 
Gross motor objectives ranged from "While positioned prone over an inner tube, 
the child will lift her head independently for 10 seconds" to "The child will 
jump off bottom step, feet together, one hand held." The three most "advanced 
students had swimming objectives as well. Social objectives ranged-^^^^ "The 
chi Id .will 'respond to a sound by turning toward its source" to "After being 
towed on the inner tube and giver\ the cue 'You same,' the child will tow 
another child on the inner 'tube for at leaist 10 seconds." i 

As noted previously, daily data were taken on the children' s performance, 
which were charted each week. Decisions on termination or "revision of 
objectives based oq the data were made at weekly staff meetings. 

Child, Gains: Descriptions of Selected Students and Their Progress .. 

The project students were divided into two groups: ambulatory and 
nonambulatory. Five of the studejrits are ambulatory. They are identified as 
C. G. , R. G. , D. D. , V. S. , and K. B. All of them are legally deaf-blind„ and 
on the state's Deaf-Blind Register. All have at^ least some comprehension of a 
few signs, and some are able to use signs appropriately in the context of 
structured objectives. Two -of these students will be described at greater 
length. 



12 



Ambulatory .students, ^ K, 'B, , \\orn January 5, 1966, Vas 15 years old at the 
beginning of the swim ^(Drogram and 17*^ years, 6 months old at the £nd. 
-According to testing in 1981 she had a' bilateral , severe-to-profound -hearing 
•loss; in additio/i to her visual impairment. She al.scusuf fered from spastic 
diplegia. Pretexting at the beginning of the pfogram on standardized measures • 
found her to be functioning iat l5Tl6. months in gross mptor development. Her 
social interactions were at the 9-1/2' months level , and her communication 
skills ranged from 0' to J months. -.^ • ■ 

K.-* attended 65% of the program days ' the first year, 735^ the second year, . 
and 80% the thfrd year. She achieved 22 of a pdssible 33 steps on 'Objectives 
the first year, 17 of ?7 the second year, and 11 of 24 the tbird year. - ?' 

. f ^: . While K". was somewhat higher . functioning than many/of the^other students, 
her learning was --hampered by her ^extreme passivity arid, at times, 
stubbornness. This was particularly in*vidence in the first 2 years of the 
/program, but improved somewhat in the last year. In general, she often waited 

/ to be cued for every step in a sequence—for examplie,. in removing ner clo;thes 
' and putting on her swim ^suit. Sfie did- learn to signal her wants within the 
structure of working pii^objecti ves--for instanc^e, signal ing the tutor by 
-touching to continue dryJn^^her hair, or by approximating the sign '^food" to 
be given a lollipop. She tended not to be communicative spontaneously, but in. 
the pool she would move toward other children and tutors and gave evidence of 
enjoying the water. ' , 

^ The hall staff, when questioned about the effect of the swim program on 
K. , felt that she adjusted, more . easily to people as" a result of 'the 
: experience, and that she also played more with toys than in the past. . They 
noted that when her tutor came to pick her up, she indicated that she 
recognized her by laughing. 

At the end ef- the project, ll. 's grossly motor skills were at '23 months on 
the Bayley, her social skills ranged from 2 to 4-1/2 months with scatter to 24^ 
months, and her communication skills ranged from 1 to 6 months with scatter to 
9 months. . . - . 

R. G. , born September 19, 1969, was 11 years, 3 months old at the start of 
the swim program, and 13 years, 8 months old when .it ended. While legally 
deaf-bl ind, R. had a mild-to-moderate hearing loss when aided, and had good ' 
use of his hearing. At the beginning of * the program, R. 's. gross motor skills 
as assessed , by the Bayley were at the 24 months level. In the, area of 
communication his skills ranged from 4 to 21^ months, and his social 
interactions Were at the 9 1/2 months level (Cal|ier-A2usaV 1977). 

' R. attended 92% of the program dy^s in the first year, 91% in the second 
. year, and 91% in the third year. As this indicates, he had the benefits of 
both good health and consistency of programming. Both of these factors, in^^ 
combination with his abilities, may have contributed ^to the gains on 
objectives he made, during the program. - He achieved 25. of a possible 41 steps 
on objectives the first year^ 22 of 24 the second year, and 29 of 34 the third 
year. 
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Over the course of the program ft. macje progress in many different areas. 
The most impressive of these was h\5 ab^ility.^to communicate meanij^igfujly* using 
sign. At the beginning of the •prpjB(;t He was signing on! v:ijne word at a time, 
and his spontaneous signing was irffre^^a^^^^ By the end of the project he'was:, 
* routinely using .four-sign utterances, which occurred both in the structured . 
situation of working on objectives, arkl . more . importantly, in spiontaneous 
interactions with, his peer tutor. Becausfe he was able to tell his tot or what 
he wanted to do when she asked him "WhatXdo you want?" this langxiage use ^was 
very rewarding to Him. ' ^ • ' - \ . 

Over the same period, * as R.'' s independent use of language increased, his 
negative behaviors decreased. Whereas in the first 2 years he'* crierf and 
staged tantrums frec|uent>5;, by the third year this behavior was quite r^e. 
SelfrStimul.atory behaviors such^as high-pitched ,vecalizations and flicking his 
ears also decreased as h'is tutor reacted firmly and negativ^ely to them. 
* ' . ' ' ■ ■ ■ ' ' ■ '■.••''*,' 

R. also became somewhat niore. independent in his actions: for example, he * 
began tx) go through the sequence^of putting on his socks and shoes, reaching 
out to find each on^e, after he was given an initial cue. On one occasion, he 
was ^so observed to stand up and get an inner tube which was near^him in the 
poO'l, a great contrast to the typically passive behavior of this population. 
One staff member** observed that he also became more responsive to other 
children over the 3 years of the program. .^Whereas initially, he had been 
oriented onVy toward adults, by the end HB^ould reach out to investigate 
another child who was next to him. . This ^eveTw^ji^t' m^^^ been encouraged, 
by his social objectives during the project, . irr\ which he learned to tolerate 
holding hands with another; srtudent, and later tdUake turns riding and towing 
another student on an innfer tube. The hall staff, questioned at the end of 
'the project, said that how .plays with toys instead of engaging in self- 
stimulation with them, and that he pi ays with a greater variety of toys. 

'. ■ . *■ ' • ■ ■ . 

At finil post-testing, R.'s gross motor skills as measured by the Bayley 
were at 28 months. His communication skills* ranged from 16-27 months, .with 
scatter to 32 months. His social skills ranged from 12 months to 24 montjxs-^ 

(Call ier-Azusa, 1978). * - - 

■ * ' ■ ^ ■ ' . ■■ ■ •• ■ 

Non-ambulvator^y children. For most of the lower-functiohing, nonambulatory 
children, auditory and visual assessments were probl§|ij]atic. Several of the 
.chi,ldrer\ were thought to have near-normal hearing, but' it was clear that this 
hearing was not functioning to allow learning via the auditory system. The 
•children were enrolled in the Integrated Educational/Leisure Time Model for 
Deaf-Blind Children and Youth in order to teach^them to use whatever residual 
hearing they had so that they could (1) be tested more adequately, and (2) 
begin to use their hearing to lefifn. 

M. P. , born December "2, 1976, was 4 years, 1/jmonth old at the beginning of 
the program, and 6 years, 6 months old at the end. In addition to her visual 
impairmeht, she. has athetoid cerebral palsy. Responses to sound were present • 
but unreliable. On initial testing her communication skills ranged from 0 to 
2' months, . with scatter to 3 months (Call ier-Azusa, 1977), her social 
interactions were at 2 1/2 months, with scatter to 5 1/2 months, and her gross 
motor skills as measured by the Bayley were at less than 2 months. 



M. : attended .79% of th6 pr'ogram days the first year,* 79% the second ^ear, 
and 65% the third year. At the beginning of the program : she cried very 
frequently when staff y^ere not paying constant attention to her. One of her 
first objectives was therefore not to cry under these circumstances, and she 
achieved the objective, ^which had a generalized , effect on her overall 
behavior. Because Qf her athetoid cerebral 'palsyj 'M. also, had poor head 
control, and" one of her gross motor objectivVs o*n the first year involved 
raising her head and holding it up for 1 second. She completed two outVof 
three gross motor objectives during year 1. 

■■ ■ • '• ' .* ■ . ^ . ' ' ^> ' ' . V ■■ , • ' • " ■ • " * ■ 

M. achieved 15 steps out of 23 on her objectives the first year, six out 
of nine the second year, and five out .of if the third y^lah - This drop , 
occurred partly because she had reached the limit of what she could do. In 
the second year of the project, M, was limited to one §rq^ 
which required her to. maintain her head in vertical position for 10 ^seconds. 
She completed three out of foiir* of the objective's steps. ^Her communication 
objective was to increase body movement'when her tutor ^t^lked to her, and; she 
completed the three steps of this- objective.. Her* sqcial objective, ^to 
maintain eye contact with her peer tutor, was continued. . ~ > 

In the final year, M. 's sociaj .objective was to respond to a . sound by 
turning toward its source. Her performance on this task was very 
i.nconsi stent, though at times ' she • gave what seemed to be very clear 
responses. Her gross motor objective .was the same as in the second year, 
namely, to lift; her head independently for 10 seconds. Once again, because of 
the changeable nature of athetoid cerebral palsy, she was able to perform the 
objective on some days but not on others, and she did not complete it. 

The foregoing description illustrates ^some of the difficulties of devising, 
objectives for very low-functioning children ^who are limited by motor 
disabilities, as well as by^ sensory impairments which are very difficult to 
assess "accurately. * ^ ^ - ' / . * 

' ■ . * . ■ » ■ ' 

When questioned at the end of the project, most of the staff felt that 
there had been verylittle change in M. , excepjt that she haddgcreased crying 
to jet attention, and- one person felt that she} turned her head and smiled 
jnore. The hall staff felt . that the program ' hid increased her physical, 
strength and made her less querulous, but no other changes were noted. Her 
parents felt that she was happier and more active after swimming. 

standardized testing at the end of the ^third year showed . M. 's social 
interactions, to range from 0 to 4-1/2 months, with scatter to 10 months; her 
gross motor skills were less than 2 months on the Bayley; and her 
communication skills were, at^ t^e 1- and 2-month level, with scatter to 3 
months. / 

C. G. , born March 7, 1971, entered the program in its second year; he was 
10 years, 8 months old when he entered arid 12 years, 3 months old at the erid. 
According to testing in 1982, C. had normal hearing in at least one ear. tie 
was visually impaired and also suffered from^ spastic diplegia, hydrocephaly,' 
and a seizure disorder. On initial . testing (November, .1981) C.'s 
communication skills ranged from 1 to 3 months, his gross motor skills were at 
5-172 months on the Bayley,. arid his social skills ranged from 4-1/2 to 6-1/2 
months, with scatter to 11 months. ' 



C. attended 90% of the project days the second year and ^94^'the third 
year. He» achieved. 11 steps out of 23 of his" objectives; the second year, anjcl 
20 out of 31 the third year. ; * / " 

According to the project's. physicaV therapist, C. wa'S much less passive by 
•the end of the project than, he had been when he entered. In the fall of 1981, 
when staff members placed him on his stoniach on thq pool ledge,' he would let 
his head sagStyfeick, resting' it oh his shoiilders. He made no effort to move 
JiimseTf from pl^ace to place. By the end of th£ . project he supported his head 
well, got into, crawl position with minirnaJ_prompting, and made an^octSTTonal 
attempt to move' his hci.nds forward. He 'had also learned to propel himself 
.short distances with his arms while floating on fiis back. 

Other staff, members noted great improvements socially, in addition to more ' 
independent moveme'j?it. • 'C. blecame more; responsive . and smiled more, looking: 
generally happier. Hall staff aTso strongly agreed that he had become less 

, irritable, was more responsive tp others ^ and initiated more activities on his 

'own. •. -■ ; " . -"W* •■'■•;,■>' ■ ■ 

'■' . >' ■ * ' ' , .. ^ 

. On f iaal testing, C. ' s soc-ial. skills ranged from 3 to; 4-1/2 months, with 
scatter to 18 months, his gross motor skills were at 5 months on the Bayleyj 
and^his communication skills ranged from 3 to 7 months, with scatter to 9 
months.' ^ ' ; ^ . 

As^ these summaries ^indicate, the achievements of the children over the 
course of the project varied widely, deiSgnding oh pre-existing differences in 
their developmental 'levels, as well as on their health status. In general, 
higher :functioning children may be expected to achieve a greaterV number of 
steps bn.^ objectives, although personality factors such as motivation may 
.interfere to seriously qonstrain progress. ^ In the case of more severely^ 
involved children, their progress is likely to be 1 imit^d 'both by their lack^ 
of control over behaviors (because 'Of spasticity and/or developmental level 
and by. perennial susceptibility to infectious diseases. Despite /such 
limitations, in 'the ^ judgment of project staff, -^hall staff, and parents, all of 
the children benefited from the program on an affective basis, over and above 
the gains they made on instructional' objectives. V 

Child Gains: Results of Pre-Posttesting Usin Formal Test Tools ' : " . \ 

' Evaluations using/ the tests described above were administered .'over the 

' 3-:year period of Ihe project and indttate that significant gains were made by 

participating Children within the . areas of communication and sociat 

development. ; . " 

/ As noted earlier, during the first year of the program deficits in several, 
6f ^ 'the testing -instruments were found; therefore several testing instruments' 
were either modified or replaced, in the second year. In addition, the. 
tr^£it^^^ population changed between the first year and the two subsequent 
years^^^^ of safety and health. problems :posed by some of the children. As 

a result of these factors, analysis of the f il^st year's data with those of the 
final^ 2^^^^^^ However, when the scores from the beginning 

of the ^second year of the program were- compared with the final testing in the 
last year, ;$i-gn if i cant growth vyas found. - 



♦ over the' same period, only a few ^significant gains . were found for the 
conjtrist group, who did f)pt participate in the- swim program but >/ho did. 
'receive the same school services. Gains made by this -group- were slibstantially 
less th-an . those made by the project children, v It should be noted that there 
was only one significant - difference between the" treatment group * and the 
contrast group at the time of the pretest in year 2. This was for the GATE 
overall score. ; . . - , 

Results of test data were also analyzed to deternr^ine whether the. pro^^ 
; children made different, progress over thje summer months when the program was 
* not in effect. - It was found that no gainsvwere madiv during the summer, and, 
in fact, a sliflti*§Vtrend toward loss of skills was .found. This information, 
'together with trie 'data showing overall gains made during the project, strongly 
indicates that gains were made by the 'project children, and that the ^ gains 
were the result of the, project activities. . , . / ■ ^ ' ■ 



PRE-POSf SCORES: Pretest Year 2 to Ptffettest Year 3 ' . " 
(One-tailed t tests-) 
PROJECT CHILDREN ' ' CONTRAST GROl/P . 


• ; Level of. 
Test 'Significanc 


Pretest 
B Mean • 


Posttest 
Mean 


Level of 
Significance 


Pretest 
Mean 


Posttest 
Mean 


• 

GATE frequency (rav/ score) 


.001 


• 25.9 


53.2 


.05 


12.2 ' 


28.2 


GATE generaliz. (raw score) - 


.001 


27.1 '\ 


' 56.0 


.001 


14.8 


34.0 


GATE tni ti ati on ( raw score) 


.005 


31.3 - 


52.6 


..09 • 


13.8 


21.9 


GATE quality (raw score) 


. .001 


-14.2 


- 43.3 


-.05 


4.2 


19.8 


GATE overall (months) ^ :* 


.07 

■ » 


4.6 - 


12.0 


- .01 


- 2; 7 


4.0 


C-A cognitive (months) 


\ooi 


' ..v.2.5':,; 


5.9 ' " 


.05 

* 


2.2 


. 3.8 


C-A receptive (months). 


.05 . 


2.8 > 


5.9 


■' .08 


. 2.2 


. 4.2 

I" 


u— M expressive uyjuntn by 




.2.7 


.:4..5 : 


:.19 


2.0 


2.6 


C-A atlult social (months) 


.35 ' 


7 0 


u . u ■ . . 

■ r > :' ■ 


-.07 


' .75; 


3,0 

* . ' ■ ' ■ 


C-A peer social {months) 


rP5 ' 




4.0 ■ 


, J "no pretest — 


■ ^ • : ' :■. . 


C-A environ, soc. ^months) 


•15 


4.5 


6.3 


.16 


3.3 


3.8 














/ \ ^ 


C-A postural con. (months) 


.40 


" 9.6' 


9:9 


.36 


3.6 


4.0 


€-A locomotion (months)' 




lo.b- . 


8.3 


.38 


4.0 


4.4 


Bayley motor (months) * 


.15 . 




7 

lO./ 

■ ■ 


V .19 


. - 4.0 


6.0 


Fire rest motor (months)' 

■' ' . . ■ ' - . ' ■ ■ 




13.2 

u 

• 


. "13.5 ' ; . ■ 


• .36 


4.9 


• «5.4 
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Child Gains: Objectives arid Steps To Objectives Achieved 



An additional way to review the gains of children who participated in the 
project is to look at the percent of objectives achieved €i?mpared to percent 
of objectives written for each child and the number of steps towards an . 
objective .accomplished. The following six graphs provide this information. 
The first thr^e "graphs reflect percent of obj.ectives achieved and cfearly 
inustrat;e that the amount o'f -gain for^ many jof the children in^he project was 
substantial. Those who made . 1 ittle *ga1n in percent of objectives achieved 
were profoundly impaired both physically and mentally. The second three 
graphs depict total number of steps achieved comj^ared to tgtal number of steps 
assigned. to each child in order to achieve objectives. It is clear that many 
of the chi^ldren .made great gains; Those who ^did not were nonambulatory, 
profoundly motoricalTy involvejl, and profoundly mental "Ty retarded. It. is, we 
believe, significant that even t-hese children^ made some ga^ns.^ -Similar^ 
objectives' and task analyses were not avail ^ control group. 



22 



ERIC 



> 



STEPS 'ACHIEVED TOWARD OBJECTIVES 1 98 1-82 
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STEPS ACHIEVED TOWARD OBJECTIVES - YEARS r98l-1983 
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PERCENT OF STEPS ACHIEVED TOWARD OBJECTIVES - . 1 981-82 



li 



P 
E 

R 

E 
N 
T 

M 

A 

S 

T 

E 

R 

E. 

D 



100 
90 
80 
70 
60 

^0 
40 
30 
20 
10 



T 








/ 










/ 








/ 








/ 








/ 








/ 








/ 










/ 










/ 










/ 










/ 










/ 










/ 












/ 










\ 


/ 










s 


d 













I 



/ 
/ 
/ 

/ , 
/ . 
/ . 
/ 

/ , 
/ 
/ ■ 
/ 

■ / 
/ 
/ 

/ 

■ / ■ 
/ 

. / ' 
/ 

■ /. 

,/ ■ 



ro 
ro 



J. 



AAAA 



PI 



P2 P3 



P4 



P5 



"T" 
P6 



T 



E 

•A 



Soc I a I Sk I I I s 
Commun i cat i on Sk i 11; 
Soc/Comm ^Sk i I I Comb 
Gross Motor -Ski I Is 
^ None Set 



P 7 P8 
Pup I I Number 



P9 PI 0 



T 



T 



If 



PM pa 



> 



PERCENT OF /STEPS ACHIEVED TOWARD OBJECTIVES - 1 982- 



P 
E 
R 
C 
E 
N 
T 



90 
_80 

70 
.60 

50 

40 

3 0^ _ 
20 2 
10 1 
'0 _ 



I 













/ 






/ 






/ 






/ 










/ 




/ 






/ 




/ 








/ 




/ 




4. ■ . 




/ 




/ 








/ 




/. 








/ 




/ 












/ 

J 











AAAA 



"T 
PI 



P2 .P3 



P4 P5 



P6 



I .1 I I 
P7 P8 Pb P10 




Soc i a I Sk i l ls 
Commun i ca h i on Ski I Is 
Soc/Comm Sk I r I Comb 
Gross Motor Ski lis 
^None Set 



Pup i I Nlumber 



m 31.. 



> 



STEPS ACHIEVED TOWAI^ -OBJECTIVE^, YEARS 1981-1983 
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Child Gains; Cd^ents by Teachers of Project Children ^ . 

At the end of the project, the Principal Investigator and Coordinator 
sought the comments of . teachers who had worked with project children in 
classroom settings regarding the children' s progress over the 3 years of the 
model program. Teachers wer^ asked to (1) note any changes over time that, 
dould be attributed to the -water program; (2)'"comment on whether the children 
behaved differently in the^ water than on land; and (3) note any other relevant 
oSservations. The teachers obser^ved qualitative changes suggesting that the 
water program, which combined educational and recreational features, : had 
significant effects on* the children's development. , These comments are 
summarized in Appendix 6. \, ,^ '\ ^ ' - - ' •''■.s 



Progress of Total Project: Charts By Objectives • • . 

Ohjectrve 1. To increase the social, interaqiiye skills of the target deaf-blind children across settings. 



Activity 



Responsi bte . Person (s j 



12/31/82 



Reporting Dates 
4/31/83 



9/31/83 



T.l Swvey current social skill 
training and assessment tools 

1.2 Select and administer one 
assessment tool to establish 
baseline, behavior in the 
social area 

1.3 Based upon assessment data, 
establish one social behavior 

'to be taught each child across 
settings 

1.4 Revise lEP to include one 
new social behavior to be: 
taught 

1.5' Select or develop a t,opl for 
collecting daily diata 



r.6 



U7 

■ f 



Implement use of daily data 
collectioa regarding social 
interaction skills ' 



Impl ement soci al obj ecti ves 
thatxa,n be utilized - 
across settings 



1.8 Revi ew d^ta c ql 1 ected on dai ly 
basis v/eekly and monthly and , 

^ revise programs as needecl ' 

1.9 Pbist test social behavior's- to 
determine progress 

KERJC. 

HaHMffli Begurgg C - Completed. 



Pri nci pal I nvesti gator 
Project Coprdinator 

Principal Investigator 
Project Coordinator 



Principal Investigator 
Project Coordinator 



Teachers 

Principal Investigator 
Project Coordinator 

Project Staff ■ 



Water Therapist 
Core Project Staff 
Project Coordi.nator 
Peer tutors 

■ ' . 'v - 

Water Therapi St/ 
:Core;Project' Staff 
Proj ect Coordi nator 

Principal Investigator 
Project Coordinator 

Consultant * ; 
Social Work Specialist 



d - Ongoing 



C 

, C 



0== Delayed^ 



G 



0 



N = Mot yet due 



C 
C 



C ' 



ON 
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Objective 2. To increase communication skills of. the target deaf-blind ch^ 



Activity 
^ — _ 



Respprj^:i bl e Person ( s ) 



Reporting Dates 
12/31/82 4/31/83 • 9/31 /83 



2.1 
2.2 

2.3 
2.4. 

2.5 
2.6 

Key: 



Survey current verbal and 
nonverbal communicative tools 

Sel ect at 1 east one' tool for ; 
measuring daily skill 
acquisition 

Based updn assessment data, 
modify lEP for each child 

Implement a minimum df one 
new communicatlbn object^vie 
for each child ^ ^ ' 

Review daily progress and revise 
as necessary " 

Pbsttest communicative progress 
on all input measures for 
purposes of summative evaluation 



Communication Specialist 
Communication Specialist' 

Commuhi cation Specialist 
CcxTwuni cat i on Speci a1 ist 

Principal Investigator 
Comi^unicati on SpeCi al i st 



C 
C 



0 
N 



B =? Begun ^ 



C'f/ Completed 




6 - Ongoing ' D = De'^^ed 



.'v / ■* 



■f 
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■;c' 



-MS':-: ' 



N = Not yet dui??v 



Obj ecti ve 3?^r To *i ncrea^ e pross: motor f uncti oni ng. 



Responsible Person(s) 



12/31/82 



Reporting Dates 
4/31/83 . 



9/31/83 



3.2 



3;4 



.:3.5 



Survey and ?val uate current 
gross mojt or assessment /scal es 
beincj^used'With the cle^frblind 
tnultihandlcappef' 

Sel ect and; admi ni ster one 
.assessment tool to establish - 
baseline gross motor behavior 

Ba$e(l upon results bf ' 
assessment, select from one to 
three motor behavl ors whi ch * 
^.cani- be taught across settings 

Revise lEP to include the newly 
identif^fed motor behaviors to 
be taught 

Sel ect or devel bp an appropri ate 
tool to. collect daily data ' 



3.6 Imp.liE»nent use of daily - data 
collection regarding selected ' 

- motor skills ' \ 

" ■ * « ■■ " ''ii>-"f? " ' ■ " 

3.7 . Implement ac^vitles to teach ' ■ 

specified g^^ss motqr^^ills 
across sett^gs -WtS 

3.8 Review daily data weeMy and , 
monthly and ^revise program as " 

..fiecessary . •oi 

<^'9i 'VPp^ttest grc(ss motor 'ski*! 1 s 
which have, been taught 

.K( O >■ ^ ■ ■ •••• : : 

ERJC = ?iegun^ • -.^ C = Completed 



Physical Therapist 



Physical Therapist 



Physical Therapist 



Teachers 

Principal Investigator 



Physical Therapist 
Project Coordinator > 
Principal Investigator 

■ - . ■ . . ' ■ R " 
Physical Therapist 1?^ 
Water Ihera^Jtv^^^ 
Project Cooln^iflitor 

■ . ■•. ' • ■ 'j*?:"/ ■ 
Physical Therapist 

Teacher 



PJtJ5?ica1 Th'erapist 
Walr^r Therapist 



Physical Therapist 



O/'? Ongoing ^ 



C 



D = Delayed 



N r Not yet due 



00 



M IndireQl; iSeirvtce Obj ectives 

Indirect service.objectiyes included providing ipservice training to the 
institution's , hall staff and ' to volunteers (TFo$ter -GraCndparents) who worked 
with the .<:hi;idr^^^ Working with the hall staff was ^particularly important 

..'because th^^^^^ with the project children duHng the. long whea the 
children -iwerg- not participating in educational ;, pirbgrams, and carry-over 
betwe^^h • the educationa^l and residential settings'' y^as very important to the 
•project. During the first year, jnservice training for the hall staff was 

/9?)^jjT^d on in 1-1/2 hour grpup sessions, 1 night' a week for 9 ^^eeks, and 
covered areas such as social development, communication skills, and physical 
JTianagement of deafj!-bl ind children. The material for this training >vyas 
developed' without consulting the staff about their perceived heeds. By 
contrast, in the project's second year, the hall staff were surveyed to find 
o'ut what kind of information they felt would be . useful to them, and the 
n'nservice training was tailored accordingly, and implemented on an individual 
basis. This appro'ach was much. more successful. ^- , - 

The process of providing training to the volunteer Foster Grandparents 
proved to have somewhat different, pitfal.ls. The. training module was presented 
to a group of 50 .volunteers the first year and was well received. However, 
the module, even in a simplified form, was found to be 'too complex for this 
group; They also did not . approve of pre- and post-testing, and balked at 
participating; Although verbal approval and 'thanks were extended to -the 
staff, only IS^but (tf/ tl>e 50 participants ivere willing to fill out an 
evaluation form. As a result of this experience, the module was revised still 
further and reduced 'to a few "Important Points" for each topic covered. The 
module was completed in Year Orie. 

An example of the difficulties encountered, in working with this population 
is suggested by.;ttTe following quotation taken from one of the 15 evaluations. 
The question was: If this training was not usefiil, |>lease explain. 

- "None of my children are blind saM am not in need of aid. -I have 

\. been around bl ind children • at Salem, ' Oregon and they are very 

interesting, but. not here in^ Washington. But -they are a. very- 
precious people and I dearly love* them. " 

At the conclusion of the project all staff were interviewed and asked to 
complete a form assessing the benefits of the swim project to the children 
with whom they had daily contact. Their responses to questions about the 
value of the project were uniformly posi^jive. All of those interviewed felt 
that the project should be continued by :Fi|;*crest 'and that it should continue 
to be based on instructional objectives. This information was shared with thV 
Fircrest administration. The form used, together with the' tabulated 
responses, apf)ears below. 
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Feedback from' Hall Staff. Summer. 19g3 

We are asking for your opinions and comments about the deaf /blind swimmjng 
program /that has been going on at Fircrest for the past 3 years. Your ' 
suggestions and opinions will bemused to help evaluate the program so we can 
make V improvements, where they are needed, and keep the parts erf the program 
that are most valuable. Thank you ,f or your help. 







. strongly 
agree 


. agree 


undecided disagree 


strongly 
disagree 


1. 

•' 


M thi nk the swimming 
bro dram has heloed the 

* Chi Idren. 
Comments 


11 


0 ' 


0 0 


0/ 


o 
£.» 


— * ~ 

1 He Cn 1 1 Q USUa 1 1 jr ic- 

. cognizes the tutor. 
Comments 




3 . 


... . . . , , ^ , 

^ 3 .0 


0 ^ 




, ' ■ ■ ■ ■ . ■ ' : 












^ ..'rr ' _ ^ ■ 

The 'child seems to ' 
. Comment Si' 






1 ' fi 


0" 

\J ■ 














4. 


The chi Id has become 

mnrp nij1"nninn Tpss 

withdrawn. ^ 
Comments 


3/. 


0 


8 0 


0 


5. 


The chdld Is.more re- 
sponsive to others. 
Comments 






• 4 ' 1 


0; 


6. 


The chi Id is less 
crabby. , . 
Comments 




4 




0 



7. The child initiates 

: more on his/her own. ' '4 
Comments 



8. the child self-5tiiTVS 
less. 

Comments - 



9. .vlt was important that 
the tutors. were close 
to the same age as the 
children. . 
. ' Comments 



2 



lOi Tutors were on time 
picking up children 
and bringing them 
back. ; - 

Comments : 



. 8 



mm: 




\ 0 



11. The tutors and staff 
were friendly and 
. cooperative. ^ ' 
Cpiments > 



8. 



12. The tutors dealt with 
the children safely 
and competently. 
Comments 



0 0 



13. 'I was given opportun- 
ities to talk. with the 
project staff abour the 
^ children and the pro- 
. gram. 

Comments ; 
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14. 



The services ..provided 
were new to the chil- 
dren, rather than dU7 
pi 1 cat,i on of ex i s t i ng 
services. \ 
Comments 



jI5i The puGpgse of the pro- 
r- i grarfi was clearly ex- 
>: 5.;plained to me^ 

* Comments , . 



6 



le.i^Ji^-Fiirr^ shpuld continue 
after the 
;M>lf§^ral funding runs 

: . Commerits 



11 



^ ^ '^^^ ;v ^^yC^'t^w^ focus i ng on 
- ■ * • ;^ * '^'ifceaching the chi Idren 
objectives. , 
. " Comments 



3 



18. The program should con- 
tinue, but should change 
the focus to recreation- 
al swimming only. 0 
Comments 



11 



Please rank the top three most important benefits of the program.^ 

• extra attention 

. long-term relationship with a peer 

'■ h^: • 'exercise- * ■ : ..i^-^'. ' 

"■■^ relaxation in- warm water - . 

: , daily instruction 

■ '/contact with other handicapped children 

change of environment 

• change- of activi ty -~-- :-v-^^ '^ — -v., a ..^ 

other (please. specify) , 



^ Thank you for your time /in answering these questions, and including any 
FRir" comments. This' information will, be very useful ijii^deciding how the program 
will be run in the future. v x AR ' ■ 



A Chi -square analysis was used to deterrpl/T^e^^^t^ leveKW significance of 
thesis queist:ionnaire results. In order to p&if^ptm the analysis the items.- must 
predict in the same direction (i. e. / the:;.^^^^ strongly agree" must 

always be a response indicating a f avdraS;!^^^^^^^^^ and a 

response of ""strongly disagree" mu^t aAi^ be a response .indi cat i^n^ 'an 
unfavorable reaction);, therefore, , the:d!irfec1n of item Nig wais i reyersed^ ^^f 
-the .c^nalysls. • ' ■ ^^^.--^^J-y^^^ • ' ■ '-M" •' ^ 

The:*:' chi -square analyst^s^^ 198 responses (eleven survpys, each 

containing eighteen responses) Jt^ whether the pattern of ^^s ponding, 

demonstrated real differerices;-i^ hall staff opinion,- or whether the response 
pattern could have occurred purely by chance. - : 

A chi -square value of 153 was found,, which is associated with p < .001 

(df=4). Jhis indicates very :strongly that/the f ayprabie r^^^ on 

the hall staff suryey reflect a: real difference, rather t^^^ due 

; to chance. ' ' \ \ ■ '''SV^ ' ■■ .'-r -'i^-.:^^^^'--'-^ " 

The ri&siDonse pattern expected by chance, and ith&:r^ 
observed, 'arfe p^'e^ented -below. ; ■•' . ' .vji-'vi^'f'^^^ 1*.^ ' 

strongly agree agree undep^Tdeci^!!^ ' strorigly disagvifeey:? : 

expected V''-- \ 

frequency ' 39.6 39.6 ' 39.6 39,6 39.6 

obsierved . - ■- . . '-Tt-;; • 

frequency 91 65 . 37 - 5 '^-^^ ' 

, chi-square = 153.01 <chi -square critical for P<,.i001f'i.8JJ^|v 
degrees of freedom =- 4 ' / i .vv ~ ' 
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Objective 4. To incredse the^/croiss-discfp knowledge and technical sk'ills of the paid teachinig and support staff in 

physical mahag^al^^ development; and communfcati on skills of deaf-blind children.: 



f /Sf Activity 



Responsible Person(s) 



Reporting Dates 7 
12/31/82 4/31/83 9/31/83 



:4. 1 Devel op written material s to be ' Proji^^^^^ 
distributed across disciplines 

4.2 Conduct inservice training for Project staff 
all staff ' 



Key: 



B = Begun 



C = Completed 



0 = Ongoing 



C (Revised) 



D = Delayed 



N = Not yet due 
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0*'J^f?t1ve 6. ' To increase positive attitudes and knowledge of junior hjgh and* high schioT peer tutors about derf^blind 

■•■ ■ '^children' ' . ' - ' ■ ' . •■•♦:•..♦.>•,; ' 



Activity 



.■Y 



Redponsible Persdn(s) 



Repbrti^ng Dates 
12/31/82 ■ 4/31/8?^ ; ? ^/31/83 



6 J Junior and -senior high school Social Vqrk^yi a': 

•staff member^^^ tested on SpeciaTist. ■ ^v^^^^^^ 

■ .aittitu^ r. v * ' 

students prior to and f 
participation in EEojeet l^^;' :^ ' 

6.2 Junior and senior high school 
peer tutbr^ participate in 
inserviqe^^training prior to 
project paljitlcipatibn 



Project teaching 
staff 



6.3 Each staff person will develop 'v "^//^^ - 

an jnservice ;training n)£[dule in : ! t ' 

his/her specific areas: ^ ^ ;^;V * - f>,:c^ 

V?!^^"^^^ on visual^ Principal investigator i 

^ ' and hearing impaimjent^v ^ - ^ . ^ 



general background about the 
deaf-btind 



Principal Investigator * 



0 



^ specific- informa€fdn about 
deaf-btind projecti* 
population i> 



water safety 

igross and fine motor 
development 



Principal Investigator 
and Project Coordinator 



Water Therapist 
Physical Therapist 
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: ■ . 



. ; Activity 

.V 1*\7; 



Responsible Person(s) * 



Reporting Dates * 
12/31/82 , : 3/31/83 > 9/3V83 



. apprt^Jnate handling; 

inclutJing guiding ambulatory 
^tudents as well as lifting ^ 

and moving, nonambutatory 

students' . ■ 



15- 



.communication 
social behavitfr^^ 
y, social adjustment 
data keeping 



Key: 



Physical Therfipist 



Communication Specialist 
and Principal Investigator 



B - Begun 



C = Completed 



Principal Investigator 
Rrsiplect Coordi nator 

ft ■ ■■ V :.f ' 

Social Worker / 
Principal Xhvestigator • 

Project Coordinator 

0 =vOngoing '. 



, 0 = Delayed 



N ^ Not yet due^' 



0» 



■ ■. 



.... y"' 



if 



W* ■■■ft 

■ ■ v. 



1?? 
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Summary of activities under Objective 6.0; Inservlce training for high school peer tutors > 

The inservlce training has been described in .the summary statement. Here follows an e^camplie of an^ irt^ervicep 
training schedule, and peier tu^tor test scores on pre^ and post-training of Jhe third year of the project. 

. • ' ■■ ;■ . ■ ■ ■ • ' . ■ ^- ' ' • . ■ , ■ . ■ • • . ' ' : • ■ '"^ 

Sample Inservlce training Schedule , Roman numerals, stand .for* session numbers. 

' ••• ■ ■> ■ ■ ■■ ■ . ■ ■ ,■ ' .*• . ■ ■ ■. ~- ■ " ■ 

• • : ; ^ kER TUTOR . ' ■ . " ^ 

. • ^ - * INSERVICE TRAINING SCHEDULE ' 

- ' ' Fall;! 982 



Mon. 



Rm A Fire rest 
Activities Bldg. 



Tues. 



' Wed. 



•Thurs. 



Fri. 



Oct. 4 


5 > ■ 


6 . ■ 


7 ' ■ 


8.1 


Intro, to Program 
Intro. tQ D-B ^ 


Behavior Modification ' 

& : 

Data Collection 

• I: ■ .r 


Behavior Modification 
Data Collection 
■II 


Social Skills 
I 


Behavior Modification 
Data Collection • • 

- ' III ■ 


Sandy Hannes 


Ginny Swisher - 


Ginny Swisher 


Carole Bartolini 


• Ginny Swish^ 


'11 


12 ; ^ 

• « 


13 


14 • 




• .0 • ■ ^ ■ ■ 

Socials Skills i ' 
/ II 


Gross Motor 1/- \, 

Normal Dev. . v 

■* 


. Grdss Motor II 
CP. 


Communication I 


Communication II 


. Carole Bartolini / 


Katy Haigh / 


Katy Haigh 


Carole Bartolini 


Carole Bartolini 


18;;: •■ ^ • : 


4 

^9 ' ■ v" 


20 


;21 


22 ■ " ■ ■■ 


Handling, Dressing 
B^dy Mechanics 


Pool Orientation 
Water Safety 


Hands. On . . 


' ■ ■ . ' - '^ 


Attitude 
Clarification 


fand Saf€fty * 
O Maigh't 

ERIC 


■ * ■ . • 

Meagan Thorn 1 


' All Staff 
' — \ — — sr^ 


. All Staff ' 


1 ' ■ • ■ ■ " ■ ■ 
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Judr LeConte 



oo 



39 



Pre % Correct 

io% 

49% 
60% 
,45% 
38% 



Pre-Post Test Scores 
Peer Tutor Inservice Training 
October 1982 



Post % Correct 
96% 

.88% 
77%. " 
74% 
70% 



Module 
Communication 
Social Skills 
Gross Motor 
Safety t 
. Behavior and Data 



40%.. 



81% - 



Overall Training 
(all 5 tests) 



■ a. 
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■ ■ ■ ■ ' AO ■ 

Attitude; "survey. The Peer Tutor Attitude Survey (Appendix A) was given 
three times during each, project year, once before and once after inservice 
training, and once at the end of the year. At the. close of the project, th§ 
data from the three administrations to the three groups of tutors wer^ 
subjected to analysis of (variance in order, to determine changes in tutor 
attitudes during their work experience. , lllien the data from the first and 
third.;, administrations for all years were compared, statistically significant 
•Changes were found in the tutors' responses to seven questions. The items 
were,;.! •) All handicapped individu^al'i^^s programs 
throughout childhood and adulthodd-,. regardless of cost (change in positive 
direction, p = .04); 2) For the .f.5eyerely. fmpaired individual an educational 
program is very important (change^^qisitive, p = .p^^ There is 5i t^l.ot that 
can. be done for institutionaWed . childr.en/adctl^ts!^^^^^^^^^^ 
comfortable and wel 1 fed (change pSc^itivei^v p' vQ&i^^ 4| are 
pretty much like any other children once y6iiJv.g^^^ 

poisitive, p = . 00); '^-5) ' Disabled people, who ^'Tdqk^rcl mg;; very ' 

uncomfortable (chanigie ' toward dis,agree, p = . 01 ) ; '6|y| r. \^ 
child who d^^ the time (change toward disagreq^^^'p^ 

,f eel -strbng' affection for the severely impaired individua#?(Manc|fe'^pbs^^^ . 
=■ , OQ)^- ■ . • ■ ' • ' • : - -^'^^-1^^ 

In . Addition to the formal assessment by means of the Attitude Survey,' the^*'^^ 
tutors^ were asked at the end of each year to comment on their experiences. 
These /comments were elicited in group discussions. The discussions-revealed 
tutors to be yery perceptive about their work arid exemplified many ways^ in 
which they had been affected by contact with the handicapped children. They 
were attached to the individual children and concerned for ' thefr welfare, and 
they had taken the project goals for their^'own. They were emphatic ^a'bout the 
project's benefits to the children, saying tftat it should be continued because 
of the progress they had seen in the children. They also felt that it was 
important that more tutors be hired, to increase public s awareness and 
experience with the handicapped even more. As one person said, the project 
"...gives the public^ an opportunity to experience what they're lil^e and notice 
that they're re ally ^^Deople.'.." and another commented that the handicapped 
children ."each have an individual personality that needs to be developed." 
(Further cdmments aippear in Appendix F. ) ' ^ 

j.At the end. of/ Year" Three, six of the ten participating tutors ^indicated 
the^Y intention, to work, in either" special education, developmental 
jdisabilities, or physical therapy. " ^ \ 
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Objective 7. To develop inservice training materials in packages that can'tie.'i^^^^^^ 



Activity 



Responsible Person(s) 



3' 'v :fU *U ^ifi^pQt^i:\ h'd ,Dates 
1g/3l/81:VT^>^;"::);4/3l/82 



9/31/82 



7.1 Conduct staff needs assessment 
on inservice training needs 

7.2 Prepare Inservice materials 



7.3 Field test inservice 
training packages 



— r 



Key: 



B = Begun 



C = Gompleted 



Principal Investigator 
Project Coordinator . * 
Materials Specialist 

Pri nci pal Investi gator 
Projept Coordinator 
Materials Specialist 

Principal Investigator 
Project Coordinator 
Materials Specialist 



0 = Ongoing: 



J . -r./'vj-;. . 



N = Not yet dye 



9 . .'J 
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Parent Involvement 

■ We anticipWed? minimal parental Involvement in the ^program because our ^ 

parents ^^were spread out .geographically - from the San Juan Islands to^ 
Idaho—and "burn-put" is not uncommon among parents of childreia^ like these. ; ^r?;^ - • 

Our expectations proved to be accurate. . Consequently, our parent 
involvement progran)^;W,as designed to^^prpvide information and opportunities to 
:^>r« parents.,without requiring active pai§fjctpation less they s - 

"^^""^^S" A meeting * was nela at the^^eglrpfrrr^^ 

which all parents of project children were >?4n^^^^ Six parents of three 
children participated in the meeting. The prbj^tt; staff explained the goals : 
; .of the project and expressed the desire to assist the parents in any way ;V 
s possible. The parerfts;.. who ^attended the meeting were very enthusiastic abou$ . f^^^^^ 
their children's part1<5ipation but did not wish to^ be involved to "any g^^t^^:^i;^ 
extent, iiiformation was given aboutVthe activities, of the State Cqord in a^^ 
for the Peaf-Blind an^ parent meetings he wasjjfr'dyiding. ijDne set^ paren|||;2|^^^^^^ 
was already atjt^ding these meetiifigs. - The otiifefs were !npt ' intejn^i^ed W 
attending^ ■ ,r^.'V^ ' ..^^ . "" ' . ■ / - 

:^ /V needs assessment survey (Appendix Dj' ■ was given to: those par^^ntsgwho 
attended the)' meeting .and , sent to the parents who ^ did* riot atten^^^ V 
assessment foif*m?: were returned but two parents wrote: on their forms '^th:^^ 
; did not 'wish, to; respond^; Of the six who responded^ othe major requesES^^^ V 

•'^assistance was^simply for informiation: once or twi(^ a year, from a staf^ 'rneiM^ 
(either in p^spa or -in a :l;etter) .jc^^^ ■ ' '-C.^^^^ 

- these ' parents havei been'^-H8av!il|^ profound! y-^imi^ai^ 

' V ' cfeild^ so long th^it.'*^^^^ appaj^ihi^^^ 

burn^di^^^ ^Jyi^^ they Were-^ chi Idren ' s -;ivelf ^a^r^^K^ 

they :di:d^;Obt^^^ to be aid!^iveTy involved in ;tke piroject. o^ a regular^ ;basi^si|^!^^ 
In order^^fq , -provide inform^tiion but not demand- partlcipationv- th 
. stafiF sent : to ./all parents bf- project c+iildr'en pictures 6f th6ir ehild^^^^^^^^^ 
participating, :irr project activities, as well aS^kopnes of newspaper ,articTes:^"^v^ 
featuring the" jirogram and' a leister describing the activities of: ^^t past* 
year. We made a^ serapbbok abbut^ each chi Id, ; with information and pictures, '/- ^v^^ 
; fbr^.v^each--^pareht^ We continued to ' send pictures and new iri^^^ J 
regular basis so thait. parents were kept informed.- / T - 

In the fi|iaejf half-year of the proiject, the staff reviewed p)^j(^^ ^ 
and discusse(4^^with parents, possible options for continuing thb' p^^^ 
the- cessation, o^f* federal funding. Parents expressed strong ..interest in , 
continuation of the" program and seven parents sent letter? t^ the 
Superintendent of fircrest, asXing* him to support the /program the- f^^^ 
year. Fircrl^i has agreed tp continue the program, for the n^t 2 years. 

At the end of the project/a feedback form (Appendix E) was sent to the 
parents, asking them to evaluate the benefits of the prpgram to themselves and 
. their cJiil^ and to assess their needs for the future. v^-^^^^^ 
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Eight of the IV sets of parents. .^^eturned the^.^^ their responses 

will be summarized here.. The first question was "Do -you feel the, swim program 
bfenefited your child?", and eight rout of eight respondehts said "yes. " Jhe 
parents were then asked to rank order the; aspects Of;j:he prdiram they felt 
vyere most important;- families gave firs^t place td'^^xtfrli attentiorjj^ 

two ranked:, "exercise" first. The other families gave first place to "daily 
instructiori on objectives," "change of scene," and "relaxation in warm water. " 

, For*: second rank, three families nominated "relaxation in warm -water," and 
two "exercise. y Others mentioned:, "change blF scene", and "daily instruction oh 
object i ves "^ for" second pi ace. Fory a rank of three ,^^tWo f ami 1 i es said "change \ 
♦of scene," two ^said *^extra attention,"' and twovsaid "exercisei^^, (lici Sorne 
people merely checked^.categories, or pnly gave one or' two rankings. ) >f 

Tfie:par;lnts were 'also asked to rank the^maifl benefi-ts to their chfl^^^^ 
Five of th^ii}:, gave the first rank' to "phyai^^l" benefits, one awardedMl±' tt) 
"social", b^nefa^s, and one' ;said "all. " - F;55^::^S6€pnd rank, two^^^f 
"emotional" benefits, two '^ph^ioal^ and ty|<D "social. " For' th^ird .^p^^ 
f ami lies said "emot,ipn^l if?.:;:pne^^^ "language. " ]^S^^^^ 

V. i^-^t^" ^ abouf it!hj?/,F^^ themseflves, three families gave 

^f^rst rank /to "kjfiowjb^V^t^ getting v*iVto^l attention; 

^taJtegories ranked ftir!^t.-:^w the child ^fwas receiving:' extrai^ ; 

instruction" ;and "knowing:^v.-th#vth'iTd^^^^^ havirtg contact with noh^handicapped 

pe"er. " .'v*'-' ' ■ ' 7-'^-''-y''-iJ'^'-.' ' ' ' ■■*'''■'' : • >| 

The parents were aske.d what d^l^^^ they saw; in 'their chi Idren when 

the program .was not operating (e.g. , during vacation)^ ' Responses included 
differences in restles^iiess and mobilitW^the child' s ac^^^^^^ 
to communication ahd .f)lay, a chi^l^ and being sitiffer physi call y, 

a child sleeping more than usual from inactivity, arjd a child not doing 
_anything. ■ V "'.v'^' \v v 

None of the parents perceived differences in the 'hall staff Vs attitude ti/^ 
the child as i result of the program. .When askfed whether a recreational swim ; 
prograim would 'have been as beneft^ial as the project' s program with its 
instructional objectives, six: of the families said "no" and two said "yes; " 
Whenr^k-ed-~-whetheifTi^ the program woul d have been just as effective 

if run by available instijtution rstaff, without bringing in^young peer tutors - 
from the community, six said "no," one^said "yes," and another said "yes" with ;. 
the note ''Only, if the . program is 'carried out with specific . goals and 
""objectives, to achieve* " V . : 

The parents were ^Alsor^ked to give their assessments of their children's 
needs for the future, in the areas of physical v needs, recreatibhal * needs, 
soci al /rel at ionshi p needs , .eriioti onal , needs , 1 ivi ng arrangements , medi cal 
needs, and equipmenytfeeds/ The^ resppnse^^ 

Physical heeds :\ Therapy.--6he-bn--one swim prograrn; "Thisv pr^^ has . 
helped. to become more ^ c^ It has also helped • 

to trim her down. \^he needs more ^^0^ this> fJrpgr^"-^^^ has very 1 imited 
phys i cal devel dpmen\'and. abnormal mgscl e tori el which 1 imi ts all f i ne motor • 
ski 1 Is. ■ She is non-ambulatory ah(i rel ies ;o^ to eat, dre^s, for 



toileting, grooming, bathing, .and total , care"; "As /much as possible 
activity, so . he won* t sleep so much--needs stimulation*^; * "con^ 
development of physical coordination which will aid; seTf-hel^^^^^ 
don* t: know"; "Therapies to strengthen her muscular \^deve.lQptnent to; have 
more-rnobility by herself. " ^ . • ; 

• Recreational needs: *^Dpn*t know"; "Needs, more swimming time"; ■'Getting^ 
out' in open.;- air when possible*^| "Due to physical and developmental 
handicaps,;, is' unable to initiate or . independently^ part^^^^ 
leisure, ■actiyitieis. J. af^pisars to^enjoy^ music aniJ sv/imming* or-^^^^ • 
the ,svy.^;^^^^ She sltpws pleasure ^ b^^ smiling^ahd vocalizing. "This 

; gay^lte^ opportunity tp be doing;-sdm6thing she- eiijoj^s and at 'the s.ame 
.t/!Tiie^^B^ri0fiting by th^ progp^im;" "0ne-on-bn6 social. contact." :-; 

'^^; needs^;^^; "Interactton with ;other handix^^ 

. ^"V.;: heed^ to other peopTe" ; . "p. '^feiljoys' i rtteracting with 

- peopled SheiSlli^ attention. ^. *V; " I n»; contact wii^h; different^ ^ 

• give Kim special attention--he thrives, rjon that. "; ':"Needs tp' interact with 
other people"; "Don't know"; , "To at least bB . abje^- to j\soc^^ 
vocalize her needs.*V ■■ yp- ' , ' ■ - ? - ' ^ 

v^'-:/ V:' H:-!- :y 

Emotional fieeds: "N/A"; "Don*t know"; "To fe6l J'l-oved";^ ^^^^^^ a foster 
Grandmother, ■ needs lots , pf Tove and cuddlingr-slie ehjoy^ attention ^^ a^^ 
handling." "I believ^#this activity ;;lielps j^ep.. her tantrums under 
cpntroT.v% "One-on-one' attention. "; .^^^^^ ; )^^ . . r < 

. Livi'ng arrangements: "Would like to see her .eventually tin. a group home"; 
"Due to^ multiple physical problems, developmental hah|iicaps, J. -will 
require .^heavy nursing care, preferable , in an--? IMR f acjl ity"; "What he novi 
has witri people .helping him to. eat - and care for liis personal hygiene'"; 
:."Same."'- . " . " ■ •;.; k'^' - , . :■ ^ . ; J :..'. • . ^ ' ^ 

: Mediibal, needs: "Help ia taking meds. for his seizures and to be sure he' s 
getting proper:^foods and vitamins"; "Same"j ['Because of a seizure .disorder 
(severe), fragility (ostebporesis), mental retardation, J. requires. 

' constant- supervision by (qualified medi personnel. " . <v 

Equipment needs: ; "Wheelchair continued /usV'; ''Due to visual impairment, 
glasses; du^to hearTng impairment, hearing aid;, use of ... Mul/holland 
wheelchair; use of wedge for proper posits know"; "N/A" 

One p^arent appendecf the following note: "The deaf-blind swim program is 
the greatest prdgrafTi^^^^^^ m^^ \ ctii Id has participated in—since hi,j5 institution- 
alization^ at enthe^ vRainier or Fircrest. ; 

It would be a great loss -i the program was not to continue.^'; 

. _ ; ' ■ ; ; 

. Over .^the 3 vyears of th? project, four ^presentations have been made about 
the project ,at the national conventions of the Council for Exceptional 
Ghi 1 dren ' (GEC) and' the Ameri can Physical . Therapy, iissoci ation. In addition, 
there haye "been presentatipns at; state meetings of the CEC and the American 
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>%||jR,eeph ■ and Heari Asspci^atTOn': ; v 0 ' have been ma^S; to V) 



.': spep,i ai educatj'di^pof essi^ fit^-the .isohf e»;ence . df the' -ProgFam Devel optnent 
Ri.}' A^sist|ince S^^tiem,: 2)j^M ^s0^^ilm>/'^mp master's degree 

t; ■ '.;'{J :r students in ' speech ipittholdgy and . physita.l^^.^^^^.t^ the . Uhiversity of 

V- , \ ' Washi-iifgton, as v/eTl, as gr/duate s'tuderits:'ar;^th^' Un'ivers^^i^^^ Development 
and; Mental Retardatiph -^^hterr 4) the ..yfishihgton Peidiatric 'Spec iaf: Interest 
'f^'^^r:^^^. .<a>^6uP -for^hys.ical and K^dupaiionai^ 5) 'Washington State Deaf-Blind 

6) Work shop for Personnel Serving the. Moderately and Severely 
t-r -^^'^^^^^ 7j •friehds:* oT Fircrest, 8) students in' special education^ arid 

'-^''^'^^^^^^^^^ scienGes at., Central . Florida- State University/ "^nd 9) the 

^'Iji^fe-.^Mjc^a^^^ Mew Jersey. There! have also: been two 

v:^ ' ppi^^r^^^^ ■ ' ' 

^^'r'.:ii&^^aper articles, about, the prpo'ect- have appeared "Iri the Everett Herald, 
... .: i;;the Snoreline Journal, the newsletters of Shoreline' and Shorewood school 
o ' districts,, and the Seattle Times. " • ^' 



» • ■'A vidfeotape about the .project was made, filmed^^by Media • Seryices of the 
Child Development and /Mental Retardation Center, scripted by the ^project: 
staff. The videotape has been used for training and.j's' slated to be presented 
at the TASH coriventi on itj October, 1983. . ; % . ., 

Thus far, three jburnal articles on* various aspects^ o^^ 
been publi shed and a; fourth:' has been accepted for pub,! i cation. Four 'more aire 
soon to be; submitted. ^ % ' ^ " v 

V Unanticipated Benefits > ' 

. Although the pro jectvstaff Have "alftaiysvb 

the project's most important link witl| the community, the ripple effects of 
theijr involvement wjere .m extens-iye than we \had iihticipatisd. Tutors 
discussed their:^ work with a very wide . circle of f.riisnds, acquaintance^, 
family, and church, community, and: social groups; as a result -of these 
discussions, the project b6cam,e very. welT known in the community and beyond. 
Many, visitors to the; project were people who had heard about it from the 
tutors. News oi^ the. project spread as far as l^c^way, 'where one tutor was an 

-exchange student. ; Parents, other family members, and friends : visited the 
program and several parents attended peer tutor inservice training sessions 

.with their children. About 36 people visited the project during the pilot 
year; during thfe second year, it drew ovSr TOO visitor^.. Fifty-three- 
came during the thir:d year. For many visitdrSi iricluding members of the peer 
tutors' families, learning about handicapped persons was very new; they \have 
shown great interest in sharing their. new knowledge with others. : ^/ ■ 

... ■.'.■'•::. ■ ■■'^^^^ ^-A.^f' . ■ z-^. ■ 

As noted earlier, the peer tutor prograiti attracted much attentidh^ the 
media. Copies of particles about the prqgramj. most having pictures 
sought aftdr by the tutors' who shared them with ^ f^^^^^ 
...it^J^ fact, ten; of : the 30 tutors :^hi red !in the second year became 

interested in. the , program, as- a result of knowing someone whp had been a peer 
tutor the yeai* before, or; through reSbihg a newS;paper The program 

was featured in a TV series about mental retard . . V * ^ - ' 



.them tKrltfugh ;*SetTyi;ti;es ib^i-o tKCFlDraj^ct' s iwork^^^ 'r diliKing weekends and • 
hoi 1 days, 7 when, this V not ihvsie$sibnv;t 

students aff Fircrestv ^^^ a residence hal 1 at ' 

Fircrest during; Chf-istmas: vacation, if She:., p^^ material she; 
learned, to: the; r^st of ;the: tdtgr^ 

Oanyaryv ,.: Another ;;;;tfitpr,^^^^^ regu1a)|jly aa^- a^^^ for deaf^bl ihd"; 

students; for ^re^lit;Tn■.a^;htgh^^ and convinced a 

non-tutor frien'd ;. to do^^ :^^^^^^ topic - , of 
deaf-blindness ^0- s^^^^^^^ Rrojedt at "sc'hpg^^^^^^^ 

presented .;the>^ i rif oriwitioh.stp/ theiv^^ 'hi'ghV :school: vijTi^ One tutSr ' made-, a ' ■ 

presentation :^abpai; f4;he;^|^^ : Vfateri; .5af 6ty ■ Ihstr^^ ass ia Yai<im§ 
during vacation; ;,>TwO; V^^^^ accompanied ;^ei.rHstudeiits on a shopping trip, for . 

clothes; one -exibeditioh': cuimihated:''"in 1 a^^ tutors' 
donated swim suit^v-tp project^t^ 
■stimulat1ng'toysv>,i- ^'.'v;''..:'-:.::':i, :'v" ■ ' ' ' 



■•v. 
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, ■■■ ■ . ■ ■ .'^ .X ;:■: ■:,.■■>■.■;•: ^:-,.\^fv v-^-f'V' . , . .. 

: Tutors did manyX-^^extras" for .^Hei^' jfcle^if^^i^Xswde^^ 
their, hair while showerihcj: after' ^Wi%xn|^ suits home ;to Vy^ 

launder, them. Five tutors appliM at Vai^l^ui > Xvf. 

siimmer camps for ■ hahtficaPTJed^; ch^^ldre^ incTudi ng ;the yv'- 

Prader-Wi Hi Camp, r ■E^$t^erV ^; visually^ and 

hearing-impaired children^ .' One. ; 
in ; addition to. working .^ir^i th^x^prxj^^^^^ 

;one-tG-dne with a 30-yeaii40l;d;Xn)ulti|tatn^ 

■ cOrnmunity 'pi acement. . ; v'^-'Ay^i'-i;-^^ 

y Another unanticipated ^^benie^^ the - proj^t,: 

shared locker;- room facilities; ;'m 
Arthritis foundation' s Sv/immihg- Prq^^^ 
to increased interest; .^n .^de^fr^bl ihd; 

Over; the course of the- prdj ect s JXyear^ > tfiiele ■ •'^epfi.le:- b : - I 

comfortable wi th the ; chi 1 dreh;;:^iearni ngX their^ ■/A '[ 

them, approaching: the^cMldren;;ahd talk^^ 
invol vement inspired a woman^to sigh' up for thfi^^ 

: Whi le a formal jjrbgramV of irif ormati;c^ aadt^'^^^v " 

practitioners is a critical comp6nent?;;bf ; a: ;%^ as ours, we ' '--^ 

believe that by involving the community -diin^cBy^^^}^^^^^ the' peer ft 

tutors, we have achieved, another important kind ; or ;dissemination. The 
original RFP that outlined the "pur pose.. ;of model vprograms such as ours " 
emphasized the need to .increase community awareness about severely ■ handicapped « 
.persons. Through the peer tutors, a constantly expanding circle of community 
persons and groups became involved in the lives of oiir deaf-bl ind "students. •" . ■.* ^ 

Conjcluding Statement , : ■/^■Al' .'■//A '-yA'' ■ 

The project staff • wish vto . note that impl ementation of this program over. 3 X^M- 
years\ha,s been : an exceptionally^ rewarding experience, both ^^^^^^^^^^ and 
personally. . In the original - pirlopOsal we submitted to the/'U. S. Oe'partmerit of : ' ' 
Education, we not^^the; fDlTowing: ^ X ; ■ ' ■ . • = • ''^^ 3^ 

• ;Pe studjeht . populatiori; selected for tlris program- imposes*' 
; certain.:. cdnstraints i the ; Interpretation of ;"integration.:'' ; .^:v^ 



The; impact of the . [phlldp^ producqis " ^ . :v: 

v multipl icative rather, than an ;£iddit^^^^ . . 

; ; . make tbis^^^ chal leiiging 'and: ;t^^^ 

V - teach in the sc^ : : ; v • v : 

'' We believe, ^ is unnealijstic to" expect ^ th^^^ jn , the/* 

'i- " . • tr^ditaortal ; iserise; can^- take" pl ace -irapJedf;^ the target . / V^^^ 

. r ' population^ and that we Would/ be mistak«h^t outcdmeisf in ' X ■ v;; . ^ 

. ^ocdars^ in- an: educational setting - pgr si 4> V r Our . * v ' 

• ;:P0s1tiionj' therefof^-, :as ''that in1?egrati6n must^ a gradually 'evolving^ ^^^^^ 

. E^rocess>that^;^^d^ the childr^'s development, of- the v- 

- > niost basic social^- communicative and motor 'ski 11 s;* which :it wil3v be; ; 

One * purpose of this ,pr*ogr,am to foster. ;. Outcomesv we can' reaspnably ' " 
expect to^ achieve are that (1 ) social integr^^^^^^ target . ' y-:.^-' ' 

population;, wi IT occur mor6 of te!i:^:a^ tha]^ Ht does \ \/''-':^::'Kl-.-^- 

, . at pripsent ; that (2) the model wil 1 .develop:, the -potent ial:;fdr future ^ ^ :: ; 
. \ " integratjjQiL^ th^^^^ thfe ^fiiodel 

will bi^v useable in othjer /settings to incfea^e irhiegratlbn'^^ ''■'■•i/^: 
' \ ' young persons who have serious-^and signif icainti^inipairrifients; a;/ . ♦ . • i s 
■-.■- v-- ■•/•; • .;;v/.^:x..--;.V.;.: .••■■^ ■ , ; ■ y-;-' ' ^■'■^y::::^^^^^^^^^ -- f ,: ■ ; '■":;:.:■■. 

V/ : d the course of the 3-year project, pli 
/ combined. recreatfonalV and (educational program .^^i^^ ^in a., communityr - V ^ 

recreatjionaT setting—^ varl idated. TVs; th^^^^ ' ■ 

* (see Appendix H),V'Our; Mi^^ icarrvied over ^ to ; their ; v 

./classrooms; arid^^^a these . benefits ' 3^ere .felfr in ;*the>: : :■ . 

= res ident i al ; s^tti ng as Y. TheT model we^ h aye; devtflop^^ i s; trans poi^ta^ to / 
other projects and sei if replicated^; JstiouW 'Wider >/' 

c i rcTes ;0f ' cjbi 1 dren. . . by'^r . 3 Cyear s , . the proj-ect /students, -en^oy companions hrip: > : 
and ^ instruction . from / 51^^^^^ group, of ^ highly;:; competent • traine^;i^^^^^^^ ^ ^ 

nqnhandicapped tutor sV many of whoni y/ere '/acitu^^^^ an integrate ' 

environment, According/ to^^^^^^ Thiprpe (Ajijgust, 1983) j \ . . in-order. ■ /., 

^; • -to^^^ of iisocietjf /about handicapped 

shouli^/'be^^ i stucfents • as/individ^ than as 

: / a \ gi^i&vp . (page *33) . / estabi is h^ng Qne:-tOTOne/ ' contact/^ be^^ s everely , / 

|-:/:/Ka^ 

■ /bontr^'butip^ Cpr(5tes$^ of^ f:a^t$:ita<c^..;Chan 

/' i n ■ the ^(jommen^ by- pe|^: Ntuiorsf ever-wi denrng - ^ 

^^^ircl e y^of -^'^^p^^ e ♦ who . l.eaij;nfed ^aboiMv : t^ prbject^^f rprrt. ' :^ ! C^earfly, an ^ ; 
. >;;;^^raporta^^ int^|^at;iOn 'Of^^^ 

; / people is to > create acceptance / p^^^^^ 

/ •'i3ifferehcj»$ >are pai?^ .such" an : 

:/. :yenvVpn«^ ; ^'/y -y-.^':;^,,, 
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Appendix Ae> 



. Peer Tutor" Attitude' Sur\fe!y 



'9^ 



0. 



' .fit ^^^^ 



) 



4' 



'h' 
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ATTITUDE ^bRVEY 



I. Information 



Last 4 digits 
..' ofi phone No. 



Pleasfe^omptete thef following information: ^ 



Date 



1. 



Male 



2... Age: 



years 



Female 3. Last grade >n school : 







4. Have yc^ had any personal 1 ife experience with a disabled or mentally 
ret^rjied person? ^ yes ' . no ^ C 



7 5. Lf yes, d.id this experience involve: 



_ iiTimediate family (circle relationship - brotherj sister, parent) 
^ close relative, (circle - cousin,yaunt, /uncle) 
^ aeighbar 
friend 



^^'35. Have you ever worked with a disabled or, mental ly, retarded person:' 

. ■< yes _ no. \ 



If. So, was it: 

..A. Volunteer experience 
where 



- B. - Educat tonal/work' experi ence 
. Ci Other 



"e^^pTaTn" 



^"^7: Are you interested^ in working w\th disabled or mentally retarded pebp|e as 
. a life goal?^ ^ ' ■ • " - ^ , 



goal i ^ 
yes ; no 



^-^>^'' II. Questionnaire*^ Instruationsf * 

— ■ — — ^ — ■■ : ^. • 

* ' On . the following pages^ you wo'ltl , ffind a Serjeis of. ^-statements about 
" peoplie with disabil fttes.^ ^hese are not true/false statements; there, 
are no right or wrong answers!; give your* own opinion regarding 

eacS statement by a^ check .-mark^ trv oTie the •;boxes as follows: v 



* ■ 



Examjfle: 



I 



% The stage 'cl)jtfie^ 
/ mBsi- 
^ : '^c^ ^KISS 
r ; ; . are Whe major * 
' ;POor 
'^^^^ moral standards 
•adults.. 



Strongly 



Agree 



Ag ree 
AGX' 



« * 



Tend * 
to ' 
■ Agree s 
* Trend 
:t o A G«} 



Tend 
to 

Disagree 



Trend 
to DS) ^ 



Disagree 

~tps7~Z 



Strongly 
Disagree 



it 
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Please respond to all Statements 
STATEMENTS' 



1. ' It seems unjust to spend twice as much > 
_ tax money for educating a severely 

handicapped child as for a normal 
child. * / 

2. Extensive surgical procedures, such as 
repair of congenital heart defects, 
should be performed. on severely handi- 
capped children to prolong' their lives. 

3. Severely impaired children can be- 
educated if people are willing to take 
time. ; 

4. All mentally retarded children have 
noticeable physical characteristics 
which differ from normal children. 

5. When a handicapped child is kept at 
\ home beyond 2 or 3 years of age, 

* there is generally an adverse effect 
• upon their brothers and sisters. 

6. All handicapped individuals shpuld re- 
ceive special educational programs 
throughout childhood and aduld^od, 

; regardless of costs. \ 

7. Although the handicapped child may be 

a burden to the family-, he/she is often 
a jpy as well. 

8. All handicapped people should be. pre- 
vented frpm havingvchildren" by aj.pa'in- 
lessvoperatlon. ■; 

9. For the severely impaired individual ; 
an educational program is very . 



'SA AG' 



OPINIONS 
Tend Tend, 
to to 
AG : DS 



DS SD 



important. 

10. Severely handicapped people are better 
. off in institutions with others of 

their own kind. : / ' \ . 

1 1. Few, if any, of the severely impaired 
are capable of forming wholesome 

f r i en d s h i p s w i th 0 th er s. / 



- . . 




■ 4 




\ 


































































































« 
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12. 

1.3. 

14. 

Vl5. 

16. 

17. 
18. 



19. 
20. 

21. 
22. 



STATEMENTS 



There is a lot that^can be done for 
institutional ized'children/adults 
beyond making them comfort abl e and 
well fed^ : 

The severely impaired individual has 
no feelings and does not recognize 
his/her cdnditlpn,;. 

■ ••■ • . ■ '[■ ' ,: 

Many severely impaired children can 
be trained to live outside of 
institutionis,^ ' . ^nfj ; 

• • ". ■ " ■ ■ ^ ■ .■ 

Disabl.edychildren are pretty much 
like any other children once you get 
to know them. 

■ ' ■ • 

It is unfair to normal children to 
have physically/mentally disabled 
children in the classroom. 

Everyone can do something productive ' 
and meaninjgful if given an opportunity. 

• ■ ' ' ■ ■ ' c ■ . ' 

Specialized education for the. handi- 
capped should receive financial 
priority over education for normal 
children. 

I think it is wrong to laugh. about an 
individual with very severe physical 
and mental impairments. 

I would prefer to care for a normal 
child than a severely handicapped 
child. ; 

Disabled people, who look different, 
make me very uncomfortable. . 

I -expect all of the Deaf -Blind chil- 
dren in this project to have cute 
mannerisms desjDite /their disabi lit 



SA AG 



OPINIONS ' 
Tend Tend 
to to~ 
AG DS DS 



SD 









<■.■■■■■ • 












up.. . 








'v' ■ 








(■ . 


■f ■ ■ ' 










? ■ ■ 




















■ - ■ 

-* 








« 




















i' ■ 












■' ■ ■ ■ ■ • , 
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Remember: Just respond to the following statements Ijy ;checking" the 1 evel 
. that most closely matches your feelings^^^^^^^ 
time. Do not be concerned about what ;^ypu should ; feel . - Ju^st 
' answer as you really feel. Be honestJ v ; . • ^ v^' -' 



STATEMENTS 



•0-; 



■ Tend Jend > v . :V. . 
SA AG AG . .DS V'DS . .. SD.*^^:.^ / 



23. I would never care for a child who 
drools all the. time. 

24. I can't tolerate cleaning up children 
who have been sick to their stomach or 
' soiled their pants. ^ 

25. I don't mind approaching people with 

a deformity of limbs anti/or thebody." 

26. Children who can't talk are just as 
appealing to me as those who can talk.'; 

^-•27. Children who are severely delayed or 
retarded can still relate to people 
/ in very.basic ways. 

' • •» • . ' 

28. One can feel strong affection for the 
"severely impaired individual. 

29. Deep down the people who -give care 
to the severely impaired individual 

. have learned to tolerate them; 

." ' <• . ■ ■ *■ 

30. I feel you can make the severely : 
impaired understand you care at)6ut^. . 

■ them. . „• • ■ .,..mc:'--yr^^ 

31. I really feel education for .t^ 
severely impaired is very Inipprtanti 

32. -I^feel th^ severely.;ijtipai^r^ who 
carf't see, hear, or think well;: should 

• b$ helped irj any way possible tp^ ^^ 
i nsti tu ti on a 1 1 i v i ng s i t.u a ti oil s.. : 











'< • ■ ■. ' 










s 








^ 


• ■ \ . 


■■■ ■ 




^ /-.■■■ -■ 












/ ■■ • ■ • 

, ■ ■ / . 

'■■ 
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F'OR DEAF-BL IND 

' ■ f lf^A.. . . • • CHILDREfl AND YOUTH. 

. , . Evaluation -of Peer Tutor Performances . ,. 

, ' ■■ j!" ' .■ ... . * . . . , ■ . . ■ ■ ■ , ■ 

■ -f^eroTutor; ^ Date: 



Period Being Evaluated: 



■ ■■■'2.i 



7. 

•■ 0 • 

.^ V * ^ 8. 



CftnduGts chicld's objective activities . 
accurately and effieviently. , . , 

■ . • ■" • . 

Uses timely and appr-opriate reinforcement. 

Uises ;spare time with child, constructively. 

Shows creativity an^d initiative in sug- 
gesting appropriate alternative activities 
•for child when needed. . 

Accepts responsibility for child in the 
day-to-day. routine of the progr^am.- v 



•Shows 'patience and initiative* i'h; 
«with. unexpected' problems. V ,:v.J 



ing 



r 9. 
10. 



11. 
12. 



Collects datafaccur'ately and efficiephtly, 

Maintains a positive attitude. i : 

Is easily distracted by :events> unrislated. to 
child' s needs, o . * 

Arrives Tate or leaves earl y^ x ,; 

Is absent from work. ; ;r ^ ■ v 



Frequently 



..Complies cheerful ly.«WTth instruofcrons or v ^ 
suggestions given. .by pro j ec t s tlgBrme^^ 



Occasion- Seldom 

, ally:; ;/ 

























■ : •• 












■4., ■ . 


: ■■■■ ^ 






























. ^ ... ^ . 1^, 







* X v ' TUTOR OBSERVATfON- 
Tutor - f ' : " ^ ^ ' r ' . Date 



1. "tutor identifies him/her se^^^^^ 

2. Tutor talks and sign 5u^to child at each change bf activity. 

3. Tutor uses si>are time, consthjctively^^^^^^^^^^^- 
/ a,:' .in pool ■ 

what activities 



b. in locker room 
what activities 



4. Jytor alternates pool activities at least eye minutes 
(alternates sitting with moving, activities). 

:. ■ ■ ■ ■ . ■ ■ ■ ■ ■• . . i ■ > ■ ■ " • ■ ■; ■■ ■ ■ ■ .. ■ 

5. Tutor carries out instructional activities accurately and 
efficiently. 

a. tutor ts knowledgeable about procedures 
. b.^ tutor,.gets child's full attention-first . 

c. cue is clear and consistent 

d. ^ activity is efficiently paced " 

consequences occur within^ 1/2 second of behavior ' V 

f.^ positive and' negative consequences are exaggeratedly 
different • - • " 

■■ . . • ■ ■ -. ■" ■ ' ■ ' ■■ ■ ■■■■ ■"" 'X . ■ ■ ■ ■ ;■; , : 

gl tutor -is sincere and. enthusiastic ■ ' 
^^h; consequences are appropriate and consistent 

6. ' Tutor shows creativity, in inventing activities for child* 

- Example: \ - ' 



7i Tutor speaks warmly'.to. child. Voice is generally soothing 
'and wel T modulated. / 



'Yes/No . 



erIc * / .: 



8, Tutor stops any undesirable or self-stimuVatory behaV'^^^^^^^ 



a. ; stops it tmmediately., and firmly , 
bifol lows through firmly and consistently • 



9. ■ Tutor, makes, eye contact with child if poss^^^^ and uses , 
appropriate facial expression when tal,Kin^ him/her/* - '^vo^^^^ 

TO. Tutor attends to child duping work houns^^^^^ 
by events unrelated to child ^s needs. : 



11. Tutor, accepts responsibility for child and other tasks 
in the daily routine of the program. • / v .; v ^ 



a. 

. £ 

c. 



is careful to ask someone to look after his/rier, child vf: 
while tutor, dresses ' • . ^ ; y^v' ' 



is on schedule without being-reminded 



complies with Fircrest and pool /locker room :rules 



d, helps clean up locker room - wiping mats; ^throwing away 
: ; :tpwels, etc.. '■■ ; . ; "^i'; 

12. Tutor shows patience and initiative in, d ' ■ 

; - unexpected problems^ - : . v * : : ^'■ ! 



13/ Tutbr-maintains a positive: attitude. ^ y.\' r'-j;::-.\y':^_ 

:/l^;^Tutorvcomplies>cheerfuli 

■•:1-''%'iyeh"-;by ' : ., . . '•■•■■•■■vv;>'^;t'%i^i:^i|;- 



Yes/NQ-:, 
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Note:. For the majority of the dbjectives the criteri 

step to the next was. 4 out of 5 trials for .5 eonsecutive data days. 'The finki 
■ criterion for-xompl etion of the objective was, 4 out of . 5 trials for T5- : 
. crorisecutive data diaysv^^^^^^ ;\ ; . :■ . 

> . . "... SM> 1 J., will" assume -^ricl*' mal ntai n-; 'a.^' py*ohe--6ni6xte"nded-':arfnV • pbsf tton • for 10 'Sfet:^ 

; ' • (revised because of bj^oken: arm) /^^^^^ \' '-^C ; ; . - 

GM - In supported si^tting,.. win independently lift her head, to 'vlrtical. and 

will maintain her: head up 15 sees lor morfe. 1 .^^ ^ v ■ ' . ^ ; > ^ .-^ / • : 

^Soc 4^1; J. will ^maintairi. eye Gbntact with peer tutor for .4 secs^.-^ry^'^- f ;: vv.- v'''^--"^" 
Comm.* d. will pat tutor' s- hand.. , • v - : . 

. SM j. will; independentlj^ roll from prone to supine within 15 seconds, ^ - y v;; 

■j . *GM (r^jsed) J. will roll., from right ' side lying to supine independently ^ 
JV" , ■■ .within ^.Q!* seconds.\ ;■. 'y- ' " --^Lj^i^-,^.:' . .> 

. . ^ Soc. l.Q While, sitting supported d bench facing tutor' 

,"reachi J. ," J; ^wiTl reach at least^l2". toward lollipqpv.held'i^by tutor within 

-lO-'sec' of . thg'cuew^ ; y- ^,. - '--:^'v-r -' '-^'-i':r 'r- 




' "4' '1980-8 v; ■ •/. V. • •'''■•"■/•■■>' 

> . . SI, 1 k. >i 1 1 ^touGh one corl^esppnd^ing^B6dy part after tutor touches hand, to her ' ■ ' 
'^■■y'/v b"od3^- part. ' ■■. 

;S 2V 1/C2. 1 K; ■ wtl T moye hjer ;hand to search for?: an; object; taken put bfi her hand 

/ 'O^^^^ placed in contact )Vcith ;hgr;. body, .\ ' • ' ; ' . . ! 

y V;S; 3*!^^^ raise- her?' h6ad to Vvertical and maintain that position for at : 

; least 30V seconds When .requd^ by ttitor^s ;^ \ . ; . v 

■ ■ . ^ • ./-^-./-.^ ' : . ; :■ : 

■ . V Comrn.' . 1. 1 -K. .will bejin the sfecond 'palrt: of a' 2-part ' sequence- (tuy^riing--. and - 
V ^ jumping) after the pe^ tutor molds -the -^H step.\n the sequ^riQe and '-pauses > ■ 
.Vr _ before ;th^ s ' < . 7 ' v ^ ' i; 

'GM 1. 1 . K; ' ' wilT> stand ;on right/Jleft 'foot with;; minimal ^ outside support t v 
" ^ (one-handed suppori?} f^^ seconds while in 'pool. . * ; ■ ^ 

GM 1.2 \ Same as l^.^ Q^"^* - , ->: • / 

• GM 2. 1 : K; r,wiH walk- sideways for 3. steps to .right and to left. , • ; ov; -i:;^^^;-^^^^^-^^^ 

, . ' GM 2. 2? Same as 2. 1 , ' in ^gymr ■ . -'j' -i;^ .; ■ 

GM '2^ 3 -^/K. wi ll jump down from.pool bench/ with ;ffiet :together;^^^^^^^^^^^^^^^^^ 

r 1981-82- ...'> r ^ - 

* • ' V'- S 4. 3 K. wi 1 1 touchv bpe. corresponding ; body part after tutor; touches hai^tfetl^^ 
/take;her^.bod/part. ; - • , . : \ . ■ . - ./fMlS^ - 



^'Comnif^ -'aK. w-i-11 .^touch. tutoi" to. reinstate hair\dryin:g. \. . 
j^' ; ^^''^ UGomra. 2 * Ki. Win express wants or needs through gestures; * 

iy ' ■ "7*. o--. ;:"^;-.v. . ..- ;-/^ . ■■' ■ . 

v/. -'^J^l . 1^..^: will .stand r. on right/left., foot independently for 2 seconds 

foilAwihg'.sign ^and\ v|rbal cue;- ^ ; . ' . 

/''i GM|4. ^: ""^Jlih oneJiand heldi-^K.^^: w^ 4!inch high, object.- ■■■'^'■^'-^■■■ r^'-^^^ 

1^ :w1 1 1 / jftmp up>" c1 eari ng flDor , ; wi th onie ^ hand /his! d/ ; : V V:/y : : • ^ . : . 



. .-.1982-83 » • / S 



0 



J . GM. :..K; will ,a^.6fend; one step .independently (without^ handrails). 
; ' . ;.: 'GM . K. wil^^ ji^p . off /bottom st^ fee;|t, together, 1 hand held. 



Soc. 1.0. Given cue "Hit the ball, K; ,^:K. wilV bat a 'floating ba^ and- . . 

forth, with ...tutor for 5. exchanges. . 

Comm. . .. K,. will' sign "mbre" when tutor stopis Swinging her in the .pool/ . - ^ 

Comm., K;.. will Man ."food"' after .she smel Is' foodjp'resented by tutor^. . . . ' ' . 

• . ' ■ . ■ - ' * V • . .V- ^ ■ ■ 



. 5" • I . 



i 



■ Y ' ■ 
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1981- 82^ . . ' ■ " ^. ' 
Social 4.1 J; will maintain eye contact^with peer tutor for 5 seconds. 

Comm. J. will hold an objeet-pl aced in contact with his hand for 5 seconds. 

*■'■>'.'..' . . • . 

Comm.^ J, will reach for an object, grasp and'hold it for 5 seconds. - 

^ ■ ' ' » ' ■ ' '■ . . • 

GM 1.1 J. will sit with tutor support at lower trunk using his right hand to 
maintain sitting balance (on pool bench/gym ben^^ for 30 seconds (terminated). 

GM. J, ,willjfflji^ prone propped on elbows and hold his 

head erect .5. se^^^l ^^ ll^p^^^^ 

1982- 83 , : ' 

GM 1 (revised) With assistance for . pi acement, J. will sit independently 5 
seconds, with his right arm extended forward as a prop (terminated), 

■'■ ' ' ^ . : ' ' ■ -'-^ 

GM J, will independently propel himself 4' using legs and right arm, ^ -v 




Social 1 While sitting supported facing tutor, arid given the cue "Hit the 
ba.ll, J, J, will hit a. floating ball back and forth with ^the tutor for at 
least 4 exchanges. . |. * - 

Commun.. 1 J. will hold an object for 5 seconds without putting it in, his mouth. 



S 1.1 * will JLive tutor appropriate response/sign, to^ initiate .social 
interaction. ' ' ' ^ / 

S2.V62. 1 D; will begin the second part of a two-parl sequenced Activity 
(turning around and jumping) aliiter the peer tutor molds the first step| in the 
sequence and^auseS: before the: second step. 

" , ^ ' • ^ - ^ •■ ■ • . ■ , ^ • ^ ■ ; _ ■ _ . - .. 

GM 1.1 D^ will descend/ascend first vthree steps (aTternatirig) without hand 
support. . . .1 ■ , ' 

S2..1/C1.1. b. will touch '^one corresporTdihg tody part after tutor touches D. 's 
hand to his body payrt, 



M.;3 rttjiD. will jump bottom step (feet together). 
*GMjl.4 'D. will jump aown ^fypool bench with feet together. 



GM 2. 1 D. will stand on right/lefti^foot alone momerftarily. * 

1981- 82 

^pc. 4. l^When^placed.together on the tube in the water, D. and R.. will hold 
hands wifR verbal/signed cue for 60 sees. - ^ 

... • , : . .. ■ • ^ ■ . 

Comm. D. will sign "jump" in 'response to verbal and signed cue 'What do you 
• want?' ■ ■ • _ . . ■ . ' ' ' ■ 

GM D. will jump down off bench/with.feqt together. v""/; :^ 

■ • "^'t^/- ' ■ .■■■V ■■ ■■■■ 

1982- 83" V • . - - V ' ■ 

Soc^ D. will sign "T want tire" in response to tutor asking lo/hat hre wants, to 
indicate that he wants to play on the inner tube./ 

^Soc. D. will sign "Ride please" in response to tutor asking "Want ;ride?.%; to 
indicate that 4ie wants a piggy back ride in the pool. \ . - • 

~ ' . ■. ■ ■ ■ * ' ' ■ • ■ ■ 

Comm. ^ D. will sign "float" oir "jump" when tutor asks and signs '•What: do yqu 
want?" : ^ <^ • . 

'Comm. D. will sign "Food" ih response to the question "What do yoU want?"' 

GM D. Will independently step/glide, forward on one roller skate, for-,6',' 
holding onto .wall with one hand. 

• { ■ . -v ■ ■ .■ . • / .. ■ ■ 

... ■t ■ ■ ■' . ■■ • 

' GM Wearing two roller skates, D. will g>lide forward a total of 20* , holding 
wall with one hand. - 



. Swim 1 D. win maintain a prone float for 7 seconds on request in 4 /eet of 

> water.' . _ '.^^.'^ . - : ■ \ . 

Swim 2 D. will perform six front ^ cKafifl^^^^^^^ armstrokes on request, whiles 
supported by instructor. in prone position iV^p^^ ; ' 



Swim 3 win - independently swim .3d f^^^^ in the pool while wearing ^ 

flotation cuffs at ankles for support. ' 



ft 



* .■ 
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S, 1 C. win decrease negative/resistant behavior (lying down, col laps irig^^l^^ 
when 'requested to move betwaen/in locker room and pool, when request is made* j-. :/ 

■■S.2 C, will raise her hea^d to vertical and ^maintain that positjon^^or at 
least 30 seconds when requested by tutor. . V .. 

■ ■' ; • i 

Comm. 1.1 C. will move her hand to search for an object taken out of hen 'hand 
and placed in-^ contact with her body. / * 

C 2.1 C. will touch her hair with a hair br^sh when the brush is placed in 
her hand. 

•■ - * .-. . ■ . ■ ' - * 

GM 1.1 C. will demonstrate protective extension on extended arm to the 
right/left side when'tipped in sitting, on pool bench. . . ; ' 

GM 2.1 C. will stand up in the pool when prompted ^ind maintain standing for 
2 seconds. ' * . ; ^ ' ; 

GM 2. 2 C. will walk sideways for three steps to right and 1;b left^ ^ 

■ 7 . % 

GM 2.3 C. will stand in pool on sign of ^"Stand up" and will stey? one step » 
sideways to right and one step to left. _ 

GM 2. 4 C. will take 3 steps backwards with physical prompt at hips and sign # 
cue^ ' ^ « * 



Social 1.1 R. will give the appropri ate sign "rub" to the volunteer, 
•indicate irfteraction for back rub, ^ . ♦ ; 

. ; Social. 3.1 When, placed together on the. tube in^ the Water, D. and R. Will hold 
-hands with verbal/signed cije for 60 sees. : ; - . 

Commtin. 1 R. will touch one cprrespbnding body part* after tutbr touches R's 

• ; Ifand to his^body part. ' \ :r> • : ' * ^ . . • 

. GM 1. 1 ' and ■ 1.2 -wilT ascend/djg.§cend th'ree steps; in- pool (rii&rking time) 
^ithout hand support. ' ^ - .'^ ^ ' * . \ '■' 

•'^"GM 1.3 \R. will jump down off bottom st|p '{feet together). / 

GM!flfl.4 k. will jump in place ^feet together) tive consecutive 1^ 

• GM 1. 5 and 1. 6 R. wi 1 1 ascend/descend f iye steps in , pool ^^fi^arking tinie) 
without hand support. ' • ' - 



GM 1.7 R. will jump down off pool bench Ivith feet together. 



GM 2.1 R. win - stand on one foot for 2 seconds with one-harided s^^^^^ 
GM 2. 2 As above,, in gym. ' . •. ' . 



1981-82 



SpcialH.V When placed together on the tube rih the water, [J.^"^nd R. -'will .h^^^^ 
hands w/vefbal/signed cue for 60 seconds. - ■ . ■ ; 

Comm. R. will use two* signs to express wants pr needs.^ ' y.; -i^^^^^t^s^ 

Comm. R. wil 1 respond appropriately to 'comma|]^d "wash your bpiiy 
identifying and 'Wtehing his.correspotiding body part. ' 





GM* R. wi 1 Lf^wn^p^do^ - bench (pool bench or;, hal 1 way .b^jich) Wvfp^ 
together. ^ Z^^**^ v ^ / -J^'^^^^^^ 0^^^ 

i982-8a: ■ . ■ ' ■ . ' ' i!-'-^'^^?-." 

Soc, l.'O R.. will sign "I want'tire" in response to tutor asking what he w^4^^^^ 
to indicate that he wants to play on the inner tube. ' / 



Soc. -2. Q. After being towed on the inner tube and given the cue "You same,^"''R. 
will t;^ v.. on* the inner tube for at least^ 10 seconds.* ' * 

Com R^^ "I want clothin cj av^ ticle bp," when aisked "What do you 

. want?^-.. * V . — . ^ 



Comm. . R,;;'wilT. ^ri v"ob3^rt^^^^^^ nanie?"- , 

■?i:-!v'''. '\:'G^|^ Wearrng tvro / $kSite.s;^7;^R^^ !s'Jt,ep7glTd6 ..in;* 20^^ . 

■'■ ■..:.V'^ '7^*v:/'.v^"v,:'' '''"; '-^^ ^'/''^-''^v-'' : ''^ . 4- ■ ■ ' ' 

^ . GM V>lfearinS\:twq , pol ler^skates; R.; *w1:li^l;- gl ide forward v with alternat • 

■ for a al, ;pf • :e^h7f opi;,f f^^^^^ ng tutor /wi th ^one hand. ; ; ^ V ^ ^ • ; \ 

Swim ,1 /\ R; . : wr>1 prto^ne :f1<)at. 'wlth^, kickv bar suiDport: over pool ledge ;fbr^; :B / 

' ieeij:rids.:o'n^ :'\-:Vy-^P:. ■* tv-^'-'" -■^••^ ' • ^■•:V"'. 

^^iwlft dtation^ : 

^f^nvbi^v f ours- f^^ Whi le-. in'' a' ' 




\1h 





^;r"'^ l^j*^^^^^ '"'^^ ^^'^''1^^^^ *^,;^ 
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' maint-ain\6ye^^;<i^ 



5 ■sees. 



v--Cphiiti\^:".-'--tw."wtli}v,pat'::tutQr 
,/j.;'j;/v;ConMi^^^ the; cue "''Hol'dv^hahds^ 

:.?^^Soc. 'M d G. i^i IT r^spohd::tib^:^a^^ i njg f or • i 1 



its. sburQe.- 



* /• Comntj. v wailT:^u$iia#^ to an end. : ■ - 



' .'. %l€v:[>f ■ ■^:::'v■■ 



.J3 
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Social 1.1 J. will 'hpld trainenl.s hands while walking full length of pool. / . 

S |.2/eornm. J. 'will hold an object .for 10 secdnds when it is. placed in his 
haiTfJ by the tutor. ' '^ v /" ' ' 

Social 2.1 J. will pull his shirt 'on .when it is. placed on his head and cue 
"Shirt on,. J." is given. ■■ >' '' '^ . ^ . 

C 1. 1 ^ -.J. will move his hand toward tutor when tutor stops stroking J.„'s iir|. 

^C. 2. 1 J. viill clap his hands without as.sistance after peer tutor : begins 
clapping J. ' s. hands together. - 

GM 1.1 J. will maintain prone position on extended arms on pool bench f^r TO 
seconds. ' ; 

GM 1.2 J. will creep reciprocally for 1/2 pool length. 

• GM 1.3, J. will Creep reciprocally with maximal physical assistance at hands 
and hips for length of mat. , 

GM 1.4 d. will transfer from sitting position .to quadruped (crawl position) 

GM 1. 5 : J. will maintain quadruped on mat with maximal physical assist- (two 
persons) - • 

V .. • ' ■ y ■ , . ■ ■ ^- - ' ' : - 

:GM .1.6 J. will creep the' length of the pool (with minimal assist for 
stability) V^' 

■ " . • ■■: •" ' ■ ■ " '-^^ \' ■ ■ ' , ... • ■. ^ "■■ 

GM 2. 1 j. will hold onto pool fdge. ,/ 

-1981-82 ' ■ ■ . . ■'■ ^ ' : " ■ 

Social J., and C. will hold jiands for 30 seci given the. cue' "Hold hands.' " and 
a tap on the hand by their peisr tutor. ; ^ 

Communication/Social. J. will touch and .interact with other students (term.) 

Social 4.1 J. will pick up||8d hold an object for 3 sec. , on j:ue. 

GM 5.1 J. will pull tp^tand from a knee-standing position (term. ) 

GM With physi.^i promptingf (intermittent tapping) and supervision, J., will 
ascend three sj:et>;^;, using* ha?i^ ? 



Soc; 1.0 Sitting - on ppol 'bench . facing tutor, and given the ciie "Gi ve me^ the 
toy, j;i'V after tutor placet J. .will h^hdv the toy to the 

tutor within 5 seconds of cu6; * v Vs \\ ^ 

Comm. • ' J. will hold ah :object placed in his^ hand -for 5 seconds. 



GM With physical xp^^ .J. will descend one^step,' while holdln^ 

.handrails.^,.,...;;; ..■..r^ 

GW (revised) J* wiTT J,^^^^^^ step, hplding both handrails, with assistance 

■ on'ly atVtfie, hips,:/"\^ -J : ■ /■/■X,,- ' .- ■ , 
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G,:P..: v 

1981%82 



G^^ n." 1 . ..G. . wi 1 1 sit indeRenderitly bn pool bench f pr 30 sec/ using both hands; 
^^\'for',support..;;\^(terminated / ' ^ . 

; V -v GM Wi tri^ ass i St ance for , placement , • G. wi 1 T i ndependently 1 ie prone (on - 
/|}3j^v^'.^ ^stomach ) on •third step of" pop 1 , wei ght on extended arma^ 10 seconds, l. ^ " ■ - - 

'*iiy^::t;bmmun.^ will :signal to tutor to continue through^ a body 



;0;Spcial ^Vl ^G. will Take adult's hand and hold -it oh cue. 



.'facial 5^1 G< will; maintain eye contact with peer ^ for 5 sieconds, 

.1982-83 (from 1/1:1/83 on) V ; / / " ■ 

.■ GM • In prone, G. will independently 'lift one arm off the step and place it 
forward: (terminated).' ; v •.. ■ 

GM While floating on back, G, will push both'* arms from shoulder level to 
sides independently. 

Soc. Sitting Jndependehtly on step facing tutor, and given the cue "Hit the 
ball, G. ," G.; will hit a; floating bail back and fprth with the tutor for at 
least four exchangesJ" : ,r 

Comm. Gv will hold an object for 5. seconds without dropping-it, ' ; \ 



EKLC 



M,P. 
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SI, 2/CT,^2- smile when tutor /touches and/or^^s^ 

. S^, 1/G2. 1 will Jjot cn^ when left alone for^ '■■y-'''\[<y'-i'y''.:::- v 

:GM iVl -Wh^n positioned ^,i^ in the pool With water at shoulder level, 

M, will raise head to vertical for 1 sec. : ' - V . 

GM; 1. 2. ' MKen straddl ing peer! tutor/s knees arid fSci peer ^ftu tor (with peer 
tutor providing trunk support) , M. wi 1 1 raise her head ■ to verttcai for :1 sec. 

GM 1. 3- When positioned symmetrical l;y in prone : on wedge, M; wil 1 raise her^ 
head to at least face vertical for 1 sec. ■ ^ / .v > > ' 

GM -1. 4: :^ M. will raise head in response to hair dryer presented to^^ 

S 4,1 .M. will maintain ^e contact with peer tutor for 5 secV ^^^^ 

GMi4. 1 When positioned in vertical (supported sitting' facing tutor\^ , wil 1 
.Hise.head to face vertical for 10 sec, ' ' : V 

Comjii. M. will in&niase .;bbdy^m talks and touches her. 

Spc, liO M. will respond to a sound by turr>jng toward its source.- 

Comm: " M, ^ will signal tutor by touchingHhat she wants an activity continued. 

eoma 2 ;M/ Will- increase vocalic (terminated). 

Comm. 3 M. wil l^^ke exploratory movements with her hands when placed in 
contact with an object. > j ' 

. GM While positioned prone over an ,iriner tube, M. will lift her head 
'independently 10 seconds. 
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' ■; ;Sbc; 1,1 A; will not cry when ^^^^p^ in Kef^ chair 1f^^^ 

' C2; 1, S2. 1 A, will keep her. eyiss open when peer tutor talksJ^ her and tbuches 

■ ^^.•her;•for^5/Cpnsec• ■ minutev ^--^ y v.. 

■ ; ,JG1. 2 A. ; wil l : smile when peer; ^ 

' ... GM/Soc, When sidelying on right side, /\, will bring sucker to-^^her mouth using 
■ ,her;':right hand. . • -V' / ■ ; ■.; •/ v. ; v'^- .^^^ _ • _ 

\ GMl, 1. : Whe/t -positioned in vertical in :the pool with water at shoulder level,; 
V A* wil 1 maiiTtain; hea^^ 45P to ri^ht for 5 seconds, > \ ' - 

• GM 2, 1 When positifit^d xin vertic sitting. A," will raise head - 

' y to vertical momen^:aril^^^^^ ^ v> - ' 

GM 2, 3 When pdsitlbiild 'in prol^e over large wedge; Aw. will initiate motion to 
raise head by ti^htenang^^^r^^ back of neck within 5 seconds of completed 

■ command, ^. ' '/^ V .v: . ; ■ ■ *; . •■ . .. ■ ■ e '. 

GM 2, 4 'When positioned i^^^^ in pool, A. will p raise head to /Vertical 

for-:-10, seconds,:; ■ . ■'^■ 'A "■;,•. ■ ' ' ^ : 

GM 2, 5^ When, placed in prone,^^ A, will raise her -head 'in response' to^-'h^ 
dryer being iDresentedr^tq:' her ^ h " . v . . 

' ■ ■■; ,/ -"■^V- \V ^•;:^ ^ .".V' 

198T-82- ■• ■ ■ - ::.^^^ ■■; ■ ; v,. / j,. r, 

" ^ ' S 4. 1^ A. wtll;;maintain eye conJ:act 'With peer tutor for 5 seconds, ^ * • 
. Commi^. A. wll traqk a bright object across h6^ ; 



GM When positioned tp^ verticaT ( supported sitting f acing tutory^. wil;!^^^ 
head to face vertical 'for 10 seconds. \ * ;- =. ; ' ' 

-■.1982-83. ■■ . • - ' .r:i;-'-:-: ■ :' ■ :^ ' '■^ '''[■■. ,<'- ly -'r- ''^^y 

Soc.; .1. 0 Given the cue*i^"Look at the pprcupine; ; , "': '^/i 1 1; Jjiscr > :r ..>;;; 

between two toys j)resgnt^f 12" from. Her eyes 'and- will look^ jlj Vtl;re .[.X-'". 
■<nthin,'3 .seconds/- ■ ' '^'^i^';' \ '''^rV^^^^^ 

Comm. A, ■-wil:l look'al^t^br tutor is talki rig fw^ ' ^^r'' 



GM In' s;upported/^ittfrfg,;^wheh s h£r-^^h 
independently hdld her'^'head er^ct 3 seconds. ' : ^ ■■'\, 
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1982-8^ . ■ ; * .J ' - ^ • " / 

Social 'l/O-Giv-eh the .cue' "throw' the BaV^ . V. and havingTball passed to her by 
tutor,' :V, will thi?ow the ball back to:* her • tutor five^ times within 1-1/2* 
minutes of the initial . cue (tutor paces^^t^ 

. - ' ^\ ^; - ' ' ' • ' 

S.pc».tai ZfO After T)eing* towed on the inner -tube and given the cue .^VYou same," 
V, will tow R. on the^nner. tube for at lea^t 10 seconds. ^ 

Comm.- : V. wili sign "play" after tutor signs that work is finished. . ' 

•* • ■* ■ ■ . . ■ -•■ . 'l-;- ■ , -' * • . ■ ...•*. 

■ <» ■■ ... , - . • ■ i}^ ' ' ' ' , ■ -• • ■ 

.Gomnu V. ;wil 1 sign "I want clothing article , on" when asked "What do you 

want?" ' - ' ., 

Swim V. wil> perform five breast: stroke armstrokes on request ^whileVeated 

on the pool stairs. - . " - . ' • 



ei>:T-' will, nift her arms t&^p^ : onv her^ shlrt^ arms by : 

clap\her^ hands a^S^^iance .^afl^^ tutor 

begihs>;c>appi:n^ " .J,: . , 

■.; S2^ iyC2..2 L,:; w -hold an;' : oti^Ject'^ f ^ it ;i pi aced , tri- her hand " 

V '^^by; th?^^^yt;-or.v ■■'M^: .^-'^^^^^^^^^^^ r ' \ 

S3vl /e3. 1 ^i^t er • iu tor :)^Libs:! .bacilc , ; vwi T|1 . :§^Fio uTder " w ith . h6r . . 

right;'-hand,:. ; ■ . ' ^- -"v' ^ ' 

.GM-;1,:1: X^en silting^ onv^^ L .wTll^l jft head..tl^;.i 

■ ' ■•^^yferttcal v.{Th-' (Tifd^Jne^'-ifq^^^^ \- ; ■ * ' 

\:;v"--; '. .i'' ' ^'y'^ '■•■■'^ -^'^^ ■ >•. 

■•;:'-GMn>.:2--,: As-above, in-'gym. ■ . ' v 

2. 1 FQl lJbvringv, Blac;ement vo^^ siipF)(5t^|\ L.^ will ^fnaintain 

.hand contact fon;bench for 5 vsepb^^ ..^'fW:^'''^- . V' • ; ■ - * : v • 

. V ;6M- 2. 2 . VJhen; sitting 

- - hand: contact on mat fpr/5 copsecut'ive s^^ : ; .»v . 

;; " GM 2. 3 ; L Will , Sit indepen ipotj^rich :0t^ f or 30 

■■'vsecpnds/ ^ .:v^'^^"'''".: . .'■- '^ 

. GH 2> 4; : ^^M^^ * 

i ;;Gk^^^ ntain' -indepenBe^ '$ittiji^ ^contact on : 

:'v--;ma;t;^-fQr-^^ v/^-. ■^'^'^i.^'^v" " ''■^ ' ' - 7"-^- " 



■GM;:3;2- : Lv. will, maintain prone^ oni riia^ with ^physical 

I'-ass^istanefe;' folr- 15". seconds."; •• ■ -i' '-. ^■• 



Gfl 4*1^: L. :"wiM mainta;in a ^Vhee-stand^ to sid^ 

,^fpr t5' ;secbntls.-;..., J: *W': V. •v..;0,.,' ^'"^ ' ■ 

GM 4. 2-; iLv^ pdifitdoii (weigh t^^ ^ -V , 

wfiile hoMing bntfeide fo^^ 15 seconds. . - v ; ; . ^ ; ^ " ■ / 

Comm.' . L. wili- signal to tutor to continue racking 

Soci at 4.-1 L.> wi takeV hand and' hold jU -on^^ c^^ i . r ■ : ' ' . . - : . • . 

Social' 5. 1 L. wlt^bld -ring apprdpni;ate1y for^-3 •. .. 

in her ;hand aiid tht 'cue "Hold the^^r/lngv-j^il"^^^^^ ^ " 4 ' -Ir 
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GM 4.;1 \. will "cruise^' three steps to left and to right with minijnal assist 
'supported knee-!^tanding at pool or stage edge (terminated). / , • • 

GM (revised) With assistance for , placement, L. will knee stand, (see position) 
an^ take one step to, the side independently. . . - • . 

GM (revised)' With assistance for placement,. L wil 1 independently knee stand 5 
seconds with hands resting on a;s\ipport. v , ' 



\ 




.V 
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PARENT NEEDS-\A SSESSMENT > . ^ , ^ ■ / 



Our pr'oject has had extensive involyement; witH your child. at FiYcresti In 
the course of the project we /have* learned some things aboiit your child that 
jnay be of interest to you. Th^is questionnaire is one way ofrfintiing out if we 
might 'have information you might Wc^t. we real ize \tha;t questionnaires are 
time consuming and frequently ask questions that recjuire a 'lot of thbught^ 
•making them difficult to^fi.ll out. We want i^o thank you in advance for^your 
interest,. tKought -and time. / ^^ ' / \ : / . ■ \ \. ■ " - 

Please fill out th is ' qu est i on n a i re c ompl et e 1 y. 'An s wer ' every q ues t i on. If 
you are not sure, don't kriowi or/would rather -not ai^swer^ifeL iquest ion, please 
state that rather ^tharv^ 1 eav4 _ a^q.uesij on b1 ank< ; We >are mor^ i nterested i n your 
honest feelings^ th^n', a '1 right;" or "wrong" answer. ' ' ; 

• V > ■ • ^ " . '1 ■■ ,■ ■ ; — / . \ . \, ■ : 

Section 1: ^ur Cbjld. . 7 ; . ^ V . ' ^ ' ^ 

.1. Who 'f^rst informed ycju 6f your child's handicaps? ' •> • - ■' :. - 

. : . ■ ' ... ° • ■ : - r^ ' .... ' • • ' 

2^ Did you feel the information given at th'at time was adequate? ; . 

-. ■■' • " ■ ■■ V ' ■ ■. /. ' . ■ ".' • -'''j 

Yes' . No ' Why?v ' . " " ^ ■ ■ ^ ■ ' / ' y'^' 



3. ^Do. you now have, questions about your child's .- (y^nswer yes .or no),^. 

V 1. Physical/ development' (movement, positipning,' contij'actures)? 

.\ ^ If so,<^hatt. ; ; '■ " . 



2. ^Mental development (thl^in^,^ d^elopmental level)? ^ 
If so, what? ^ . f 




3. language. deVelbpment (child's way of talking, signs used)? 
If so^^ what?' ^ . / . . : 
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' ' ' ■ r 



^ .4.. 'Social develotmerit (awareaess of others, r 
■ ' . . If .so, what? . •' • '/ 



5. Behavior ;(self-abuse,' the way your child/'^ 
what ypur child does)? v • 

.V • If so, what? ^ ' . 



r. 




4. -When you have questions about your child, like those lifted abbve, 
who do you ask, for 'answers? ' (Give name arid pers.Qn' s relationship ^to 
you.), 



• '5. , Are- the persons^ you ask - - 

: ^ A;^ Family members. _ * 

B. Frjends. . ' Ns^ 



.0^- Professionals o'utside of Fircrest. , 
. D. Professionals at Fircrest. 

E. Other. Explain / >^ • 

6. Ar^ you usually . satisfied with the information you get from 
this/theiSe person(s)? ; ■ Yes " No ^ 

7. ; Would you like more ^information on your child from this project? ^ 

t> Yqs , , No; If so, what? ' \ ■ ■ \. ^ " ^ ■ ' ■' - ' 



Section II. Visiting with Your Chi Id • \ ' . v, 

8. Who, in your family, besides yoursielf . visited iwi'th your child last 
^. ;year? (Give/number of times, if known) '\ ' • ^ \- ■ ^ ' • . • . • . 



1 / 



r. 



9. When you sit your chi ld, 'Where do you v|s^i4l^\\iith him/her? 



In ^h'fe: living unit. 



V ■ ' In a separate room. ^ ^ ♦ * * j 
At the cafeteria/coffee shop.. M- 



Orv the Fircrest grouVids. 
Off ithe.F,ircrest grounds. 
I^*your home. / r 
Other (Please explain). 



'10. When you are with your child, what/do you usual ly^do "together? 



2. 



. ' ■^::?v/v.. ■ ■ - A. ^ • ■ - - ^. 

11. Many parents who visit;r^||feir*p \in . a rissidential facility report 
feeling frightened aboufeUgotng'* to visit their' child. Does this * 

. jdescribe your feeJings?!;^ C>^ .Yes ' / No^ > - ; . * 

12. Often while parents are '^i:^^^^heir child, they feel like they don't 
kndvi/ how to behave towaiffi^is' t^ child. Does this, describe your 
feelings? ^ Yes % Nb.:> " - o ^ 

13. After being with yobr^QMldl^ how do' you feel? ^ ^ ' J 



Section III:' Resources. 



14. Do you belong ,td any kind of parent group - like Friends of Fircrest, y 
Association for Retarded Citizens,"'^ Parents of the Deaf-Blind? V 'y-y^. 



Yes 



belong? 



No. If yes- please list. If no, would^^you like- to \ 



. ■ ' " ~ -. . ' ■ . . - . . J^. ■ ■ . ■ • : . ■ ^ - ' , " . ■. .- ■ 

15. Do you attend any/meetings with Fircrest siaff? Yes- ' / NO. ■ 

If yes, who cfo you meet^ with-and how pften?. - If no, would you like to 

meet?' . ■ : Vv. -'"'r\ 



16.' Are there other 



people (friends,' other pafertts, relatives) you njeet' 
ith whom you. can talk about your child? 

No. if ye^v who? Howi often do you meet? " If no^ 

would you like t^ discuss meeting people you could talk with? 



, with regularly w 
. . - Yes 



Sectipn IV: Project Op^tions 

17. Would you be interested, in pne of^ the foljowiog options as a 'part of 
%' our project? / _ ; - / ' 

1. A meeting with the fJroject coordinator. *' 

. 2. Meeting/with individual staff ^giembers about ypur chil^. 

' 3., Meeting/ with specif ic members of Fircre*st staff involved with 

^ this prjoject. - - ' , ' / 

'4. Being sent written progress -reports on -your child. v« 

'5. Meet with other parents. ' - ' . / . . ' ; 

6.. None of they above. (Please comment) ' 

..■•'J. " ■■ • . ... . ~~" ^"^^ 

' . ■ . • ■ ■ '■ * ' ' " ' ■ ■ . . ~ 

18. If you would 1 ike to meet with persons involved with, your Child, . how 

■ " 'often? \ ' ' / • 

'Once a month. *^ . 

' \\ \^ One time at trie beginning of the.project/one.time at the end. 

' No meetings at all. . - . 

Qther; Please comment: .• . . . : • 

■ . - . . ■ 1 • . ■ . — ' — '■ — \ : : : H : — 



19. Any comments, questions or concerns? PWase list thejn here. 



Thank you for, your cooperation ancj time. 
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* DEAF-BLIJMD SWJM PROGRAM - . 

• . Questionnaire for Parents 

How you feel about your child's experiences in the swim program. . 

A. Do you feel the^swim program benefited youv* child? Yes / No 

1. If yes,,.wha# aspects of the program do you feel were most 
important?' (PTease^ rank order the top three and check' the 
others you think hel^ped. ) , - - 

■ '• • ■ ■ ^ ■ " . ^ ■ ' 
. ; relaxation in warm water 



,2.* What were the main benefits to your'child? (please rank order) 
physical ; : ; 

emotional ' ^ 

/ social . • - ; 

language i . 



long-term relationship with a young person 
exercise • . - 

daily instruction on objectives 



interaction with other handicapped, children 

.■ - • 

change of scene (leaving the hall) 
extra attentioa '..[■ . 

other (please specify) 



afl 



•■■.•V . - ;■; ■ , , • V : 

3. What were the main benefits to you? 
' { peace of mind 



knovying the chilci was having contact with non-handicapped- 
peer : ■ . 

knowing, the child was getting 1:1 attention ' 



knowing the child was .receiving extra instruction 
other (please specify) . . . 
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■ ■ ■ ..• ■■■■ ■ ■ - ■ ■ . 

4; .What differences did 'yo^ See in your child wKen the' program^ was 
' not operating ^ (for example, during vacations)? 



Oid you notice any changes in. the attitudes of^the hall staff 
^ , toward your, child, as a result of the swirji program? 
^ Yes ; - No 



If yes, what 



6. Do you think that a recreational swim program (just having the 
- child in the, pool with an attendant) would hfeive been as 

' beneficial as a program such as' ours with instructional 
objectives? 

^ Yes^ No ^ • ^ ' 

7. ; Do you think' the program would have been just as effective if 

run by available Fircrest" staff, without bringing in young peer 
V tutors from the* community? 
■ ■ . .■ Yes;^ No'_ ■ - • .\. • 

What needs^do you sees for you and your child for the future? (Please' be 
specific). . . " ^ ' \ 

1. Phys-ical needs 

. \ 
\ . 



2. Recreational needs 



3. v Social/relationship needs 



4. Emotional needs 



5. Living arrangements 



6. Medical needs 



7. Equipment needs 
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Appendix F- . 

• *■ * ' ' , ■ . 

Tutor Comments on Their Experience ./ 



'I - / 
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Year 2 ' '. . , ' ' ' :^ '> ■ ' '■„■.'••■■,.: 

Question ; . . What about tjie term "handicap?" I ♦ think . this • is a gddd 
J *■ question. -Does it have a different meaning to you 'than it did 
.before? i • ./ * ' > * ' > • 

. : It/ seemed like before when would think of fHfidicap I would 
V : ' . .. think of hopeless, you know, like, there wasn't really anything 
. .. . you .could do about it. That's changed a lot. . . 

V ^; .""K When I thought of handicapped I «used ,to thijift bf something 
. : - : . ' . really foreign or sornethtng not involving* me very much. ft 
\ y- '-y- : Qould never ha{3pen or it cd.uld--iT#v^r be ^anything 'with me or 
.- :. any of. my friends, but /like E. said when you^ think about it, 
. : *. . : people you. know or ev^h yourself are handicapped- in. ond.way or 

./■•■■another:'' . . • . - ^^ ^ ^- ■' 

Question : ' When' you see handicapped individuals in the cbmmuai ty, do you 
fhave 'a* different reaction to them?/ • ^ - 

> ' ly have some hand i'capped people at our 

gchool^whp are in wheelchairs and - I was aWays afraid of , 
V them. I was mostly; af^raid Tthink because I didn't know what • 
• ; to dp.' And now t/find that I haven!'t got 'the fear that I had- 
; ; b^^^^ And I jlon't go- b^dt CLf* my^ way \ now that I'm not 

. ^ afraid I don'i go up to them all the time and v/ant to talk 
> ' to themi but I treat thpm like . I would anybody else. 

'/ . . " ' . -When talking about first tinpressions, not too many. of you know: 

. the . student I worked with ^last year, bidtSJast year I was 

* \ .. ^ really 'afraid of my student'ibecaiise she was' so aggressive and 

,r ^ . I* :tended to^ pulj back . a. TittT^^ when I saw that. I was 

* afraid si 'was goin:g to get mad, at Her/^or not' wanting" to ifl/ork. 

, ■ : > * And^I felt bad biscause l .was\gettiTig^. mati. /AnB; 1^ 

/ ^ .■ • ihat^s okay for me to get jnad' -b^cauise she' S the one .who's 

/• : 4 doihg-Wroria,-. It wasn't because- she' didalt kno shV 

' did know better^, she w.as- very smart, tTTo^^ 

. . okayjto get a little mad and let her Know tha^>< She e 

■ • ' \\ \doing- betteir Tatar on. v , \ > , 

Question : / It >thereW, just ^. one^ thing/ that you Ve fojund out ^o^ 

.s ^ project./ that's /helped; you tQ ; rejate . to someone" who's 
- different, is there one thlng.^.ou could ^p^^^ of ^ that has made - 
>. . it. easier to approach 'other people? / 

/ ■ ' Overcoming a fear. / . 
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It.' s not really; a fear pf. what: they're going to do to you; A tit 
it's kind of scary because you' doQ't know 'what td 'do. t6u 
don*t know how ,to treat them. I'm afraid th-at what I'm; going 1. 
to say: is goir^g to Ije Wrong and that I'm going to ma'k'e^ them 
reel awkward. And that' s hard to get' used to treating th'em ' ' 
like someone who 'is normal - or what we think of as normaT 
;'anyway. . • , . :. ■ ' ' ,..1 ' ':' . . 



, With the handicapped, it's so e'asy to either undertreat them 

or overtreat them. Like going up to a deaf person and talking 
louder. Or you might be: extra careful> with pe;Dpl e.. Or you 
might be extra careful with people with defects. If you treat 
them naturally, I think they'd '^l ike U a lot 'better.- ; 

^ ' just getting used to the whole situation. It took a couple of 
^ weeks to get used to the idea where we are. the minority. Most 
everyone here is handicapped in some way or^ anotheK .that 
seems weird- to me being the minority 'somewhere. ' 

Question : What about career plans? Is there anyone here who thought 

you'd want /to work with handicapped people when you first 
started? . 

I guess I've, alwa'ys wanted to, but now a lot more. I'd like 
to teach them a 1 of more. • 

I cwasn't planning on working with them, but maybe as a 
physical therapist, working with handicapped. . 

The program has made me change my mind two or three times. 
. When I first carne in T was only doing it because I was look,ing 
for a job. And once I got into'^'it, .1 decided definitely I 
wanted to work with handicapped people^ / 

Not any career changes, but that's how L decided to go into 
special education is just from working here. Because I was 
. interested in it when I first started, but this confirmed my 
decision. . 

Question : What do you think you've learned then out of this, in terms of 

■ this job? 

. Different ways to accept people. 

^Discipline. ^ Ha 

Question ; Discipl ine? For you, for your child? V 

. For both^ Yes and no. That's right and that's wrong. And to 
come every day because that's, important. 

Question : ...So they're not just a handicapped . person, they're ' a 

handicapped individual who you know? ; :^ . 

/ ' A friend. Yes. . In fact, they help me sometimes. Sometimes 
- I'll be feeling bad, and I'll come and see Bob-doing something 
good arid it cheers up my day. 

Question ; What do you tell other people about this job? Do you tell 

them they should take it or ...?..;; ' ^, 
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I always told peopl/e . though when tliere were openings that t* 
come and see, and that they. have to be really •dedicated, too, 
because this is like a class for them and if we're not there, 
. theh they dOn'.t come and they're not learning. So I made sure 
they're going to be dedicated, too. i 

Yea, it's not just us that you have to *think aboutl when you 
don't come to work or something. - > 

It's affecting somebody else; • • 

What do you think about the ages that these kids really are, 
the ages that they are chronologically? ■ <■ 

I don't ever think about the age. I . respond to them as their 
mental level is. I know each child and basically how they can 
respond and what kinds of things they can perdeive, so I go to 
them that same way. . ^ \ : 

Any other comments? ^hat do ^ou^do when your expectations are 
-maybe too high? Some days you come in and you feel 
disappointed because you're not seeing progress very fast.-^.Or 
some of these children instead of progressing have gone 
backwards, if they've been , sick for a period of time. How 
does that make you feel? 

I think you hit the wall, and then you go back and th*^nk "I've 
opt to do something about this." You've got to get them back 
xo where they were before. Usually they go back a lot faster, 
they kind of remember a little bit of what they were doing 
before. But you have to remind thea ' jt ' 

\ ^ ^ 

k always keep on trying to push, because I know wH^t Tom can 
da.. I've seen him - do things, then sometimes he won't: do 
tftem. So I just telj him, VHey, I know, you can do it." Keep 
on\ pushing; when he does, I jump up and down and yell and 
scneam. . 

A>so, I ^think our moods affect thea If we come in and we're 
in a reat bad mood, you know, I think they can feel it, and 
they know. Just like if I'm in a bad mood and they' re- happy, 
then that makes me happy. It washes away all the bad, for the 
time ^JDeing anyway. 

If you get bored, it's not the child's fault; You can think 
of something else to do with them. It's hot like ^ a dead end. 
You can always think of something else and work with them in 
different ways. 
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Year 3 ' 



Value of the swim program: . / 

A.-- "I'think if they^idn't have. this program, these ki/^ls would miss^ out.on 
so much...it's. only an^hour a day, sure, but you see all these things that 
they take back to their 'halls. You tell their hall that Ithey do this now, and 
the hall says hey-rwell then I'll make him start doing it here. .^Fve noticed 
with R. with his showering— they make him soap up and dry off now and they 
really make him work. It seems to 'me we're doling stuff that can be used. 
It's not like well, -throw me the ball or something like that. It's, more like 
something they can use In everyday life.. I guess you could say this kind of 
helped R. get closer to. his out of iristitut(ioa) 1 if e-^j eventually they want, 
to get him out into , an apartment or something like that. I think it really 
helps— helps him deaf with different kinds of people and all the attention he 
gets too really helps, helps him deal u/ith people a little better. V ^ 



H.— It gives the public an opportunity to experience what they're Tike and 
notice that ^they're really people, they're not just freaks or something like 
that. ' 

E.-- One thing that Tve discovered is they do each have an individual 
personality that needs/to be developed. Through this program a lot of them 
have been developing their personality but it needs to be developed more.*^. ^ 



I've seen progress in all the kids because I've worked with almost all of 
them. \ ^ 

C. — If they'd go !^p to the halls "Sind watch everybody just sitting 'around in 
the halls sleeping and stuff. As soon as you see (G. ) come out and he gets in 
the sun— he immediately starts smiling and perils up. I think that's real 
helpful, and they.' re progressing to become a little more self-sufficient than 
they would be if they just sat up there on the halls. 



J.— Not only do the objectives help the kids learn, a lot of stuff, but I 
think most of them are generally happier. I can see the difference from the 
beginning of the year, after they'd gone all summer without a whole lot to 'do, 
to— now^ M. and J. and a lot of the kids : are quicker to smile. They're 
happier", more alert. .. I jiist reaTly started to develop a real relat;ionship 

. with (J.), where she knows who I am when I come in and she's happy, she starts 
smiling when I take her some place, and I think that's important.. Sometimes I^ 

.think these kids have it hard enough as it»is, and all we really'do is open up 
their world a little bit and make it better and bigger. I think it's real 
important what we do. 

P. — When people ask me what I do, and I tell them where I work, they kind of 
say "Oh," -.-I mean they don't know what I'm talking about. ' They don't have 
any perception of what it's like to work.With these^ids. And the whole idea 
^behind this project is to get people to know about what it's like, what these 
kids, are like. .. 

A.— To me it seems a heck of a lot better to come swimming and learning 
something, and' doing something . creative and maybe/ learning something than 
sitting home in their hall self-stimming. , " 
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^Tutors' comments relating to project goals Sind continuation: 

T. ~ I !thi nk . they ...need more money-into "th'e project so~l:hat more peopl e can -^et 
involved. We can have more students, because it's worthwhile vyith 1 on 1 in 
the swimmiihg pool. I can see the progress over the years. • 

A.— Please keep it going,' It' s really worthwhile. They're not wasting their 
money. We're hot here just for the money. We're here because we love it. • 

:M;~ It's been real worthwhile, both to the people' working here and to the 
kids. I know with V. —when T go .to the hall to pick her up— she's on her feet 
and^ready to' go in just noV time. . She' s always' really excited, to go swimming 
and t6 get in the water. It'^s. been really good for her. T know she's learned 
a lot and she's made a lot of progress. . I think it's real Ijir^. worthwhile that 
projects like this are funde'd. 

C. — What I'd like to say to the funders: I wish they were handed a list of 
data in;outline form that would show all the progress that each child has made 
from the beginning to the end. And. I think that if they saw that they'd be 
really amazed—I think the funding would be a lot easier to get. 

E.— This ;P>ogram really helps, and I think it should be funded as long as 
it's poss^e. ...A lot.3of people ask. me,' "Why would^ you want to work eight 
hours a w^^ minimum wage?" And'I tell them, this job. ... it' s worth it to me 
because I've seen progress in. all the kids because I've worked with almost all 
of them. Ahdjt's just really worth it. • s ' . 

H.— I think that it should be funded as long. as possible, because the kids 
really grow and it helps them to be mainstreamed more into society. And the 
ones who won't be mainstreamed, it's good for them' too because it helps them, 
develop their muscle tone, and helps the ones who^ are really restricted, it 
gives them an opportunity to exercise their muscles more.., . They really 
progress. If it stops, they just go back to where they were and... it's no 
good. " 

T.— I thought the money was very well spent. My child personally I thought 
* progressed 100%, from not being able to float last year to almost swimming by 
himself this yean. I think that is quite an improvement. ...I think maybe the 
people upstairs in Washington should come .down and try to work with kids and 
they'd see how it is, and see' how fulfilling it roally is. But it'll never 
happen. 

J.— I think the money was real ;ftfell spent too. ...I think it's real important 
what we do. Of course I'm kind of biased, but I hope -the project is continued 
somehow, because I can see a lot of growth in all the kids. 

• Also, I was thinking of tel||ing the funders— if they could just look at 
all the stuff we learned, as kids in America— when they want other kids to 
learn to use their energy constructively. .. since parents like to think that 
way. ^ 

P.— I'd like to. say to the people who fund this project that the original 
idea behind this was to have people outside— non-professional peopl e--come in 



to work wi'th' the kids so the public is more open to these kids/ If we stop 
the project now, it's not going to do it. I think we need more nToney to hire 
more tilt or s because we need more people . to see what this is l,ike. It's, not 
going ifo do it by word of mouth. 

A.~ It \^,pflas-iike it's a good- way to get them out and into the ^public'. And 1. 
fioticed ^these guys from the prison *come in aifd they' 11 .sit -xlown and watch us/ 
and they won't stay. Aer^ long, because they/can't--but it's neat that they're 
interested, in what wfeixeL doing and come to watch. And the 1 ittle kids—it 
gi<^es them access to this type of idea. ; I think it's the whole, public 
awareness types of deal. We go out and tell people things that happen at work^ - 
and theyXopk at us kind of funny. Then they realize that there ' (are) fun 
parts to this. It' s not .all hard work and 'tdleming' and stuff Tike •thisv 
and alT the bad times. . It's rprjllyyfiini ^jVi ' 

When you meet a handicapped person out there in the big bad world... I can 
•say "Hey, I can identify with you. Because I work with people; who may "not be • 
as bad as 'you, but they haye disabilities too, and they're'alT^people and all 
have their personalities. " i 

I noticed last year— orie girl who worked up on L. 's hall, that I used to . 
stop and talk to every day— I saw her on the street with her parents' one 
day— she saw me and started laughing and smiling. /And her parents really 
loved itv' I explained that L see her every day and stuff. But-you see a 
handicapped person now--you smile now... i . . 

With this progrclniw you get to explain to more people that handicapped ar^ 
really human, and when they see a handicapped person, maybe they'll 
what you said, and" it will click, and they'll say "They're -people toou'P^' ' '^N. 
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Teachers! Comments About^Project Chi Idren 

Question 1, > What changes in^the children did you see, over time that you f eel • 
were due to the swim program? v ■ . ' 

Answers ; - ^ * ' r • 

Tectcner A - . , V: . . ; . * 

^ • •■ ^ " ■* ■ "' ■ '. * * 

Increased level of socialization; children Wre more aware of adult?,, 
peers; increased smiling, eye contact. - ,.,\ ; 

Greater generalization of :behaviprs across adults/peers by Vforking on ' 
similar skills in different settings, with, different program manager's; 

Teadjer B / - 

(T) General izationT" ! The abll ity^ pf the students to* work mpfe easily with 
a variety of staff "members and to genjerali2e some, of their learned behaviors 
in a variety of settings. These inclufle: . / ' > 

(a) Gross motor^iRJVement: this is particularly evident in R. , D. 5^ and K. 
in their improved orientation in space and increasing independent mobility. 
Their body awareness has definitely increased. 

_ >(b) Fine motor movement: signing'skills have inci^ased -- /particularly .in 
the physical formulation of signs and their ability to' Use pincer grasp skills 
more successfully ;in a variety of programs.-. All use their less dominant hand 
more as a locating device. v 

V (c) Self-h^lp skills: all three students are toileting themslves 
independently with help only in locating the bathroom and in the hand-washing 
skills. There, are nb more toileting "accidents. " R; is beginning to button 
independently and K. and D. are both taking their :pants up and ^down and, place 
their shoes and socks on or take them off independently (mjhus, help with 
shoestrings). 

(2) Socialization, areas. 

/(a)* Appropriate behavior : All three students' -^behavior has improved, 
p. 's self-abuse and aggression toward others are rarel He has developed a 
"waiting"' behavior prior to working and all students have increased 'their 
ability. to attend to table tasks for longer periods. R.'s tantrums are almost 
non-existent. K. 's pafesivity has been replaced by- some stubbornness and 
infrequent tantrums. I regard them as positive changes since they are easier 
to redirect than refusing '' to respond at ' all. And though it, is very 
subjective, all three students are generally happier and more inquisitive. 

Cb) Interaction with others and objects. D. will interact physically for 
longer periods without constant, head-rubbing reinforcement. Both he^ and; K. 
will now touch briefly, explore peers seated next to th6m and their parallel 
play with staff has increased. All .three exhibit greater sensitivity, to 
textures^without being tactilely defensive/and alT are. more inquisitive: ' more 
exploration with their hanc|s.and of their classroom (by walking around). 



Teacher C> 

J. is adapting to changes in his .environment better than in' the past. 
This may be in part due to the swim program , as a new activity for him and 
b^ecoming acquainted with peer tutors who change periodicallt. J. 's; gross . 
motor ' skills improved Tast^ year. Her head control ha§ improved and her 
ability to maintain 'forearm support has emerged and improved. J. is visually 
and-auditorally attending to a speaker with greater frequency and for a longer 
period of time. She ''is also responding vocally in a one-to-one situation. 

• /S\ . . . « > . • ,. . s : . ■ ■ ■ . 

» . ' " ' ' '• . ■ ■■ , ■ . 

Question 2. When you saw the ^children in. the water, did they behave 
differently than on. land? If so, how? 

Answers ; > * ' . - ^ . 

■'*■'■♦■■'•".' -. . • ' ' ' ■ . ■ . ■ . ./ ■"■ ■ ' " • 

Teacher A. ' • . . 

.—r-^ — - - - > . • ■ . . . 

'For those who enjoyed a water environment, more initiation of actions; 
e.g., splashing, blowing bubbles, etc. Also, some differences' in motor 
beKaviori5 (e.g.^, walking^, . kicking feet), in 5r water environment. 

• Teacher B. 

All the ^students exhibit greater; physical freedom in the water than they 
do on land. The(y appear to have greater confidence' in ttieir bodies in the 
water. D. 's independent swimming in the deep water is arr^azing.' AlF three 
seem to relax /much more quickly in the water than they "do during various 
leisure activitlies op land. ; ^ 

They all exhibit a clearer comprehension, of cause and. effect in the water 
than they do on land: certain body movements (e.g. , kicking, head in water, 
arm movements, etc. ) elicit certain results (propulsion through the water, 
Splashing, floating, etc.). I see more generalization of thisr realization in 
R. in the classroom than in D. and K. , but I see it^idearly in all of them in 
the water. . ' V 

TeScher C. - 

» ■ ■ . ■ ■ 

• A.- was so very relaxed in the»(Water.' It was wonderful to decrease her 
\extremejy high 'muscle tone^, which was a contribution* to herVsevere . 
deformities. Besides the benefits to her physical devel^ment, she obviously 
enjoyed the water and these kids" need more leisure activities that they truly 
enjoy. I think J. ahcl M. respond vocally more in the pool than out of it. 
Vocal responses are important skills for this group. if these kids make 
pleasant noises they will get much more attention from the' caregtyers and this 
can mean an important change in their life in an institution. 

Question 3. Any other comments, obervations? 

Answers : . V 

Teacher A> . 

I felt the project was very benefical to students and peer tutors. Hope 
ft can i>e continued and perhaps exparrded to other populations. 



Teacher B. • ^ ' 

r ■ ^ ''^ • • ' '■' 

All three ol; my students are aware of and enjoy the presence of their peer 
tutoVs: there is -(^311111 iarity and trust. These interpersonal relationships 
over time have certainly provided them with a. variety of positives: 
friendship, generalization,, joy, trust, fun, and learning. The benefits; of 
posttive .human, interaction is'' too often a rarity- in their liviBS and tlie 
Monday-Thursday sessions have been unique and anticipated by them. On the 
infrequent days that the swim program has been cancelled and we have signed so 
to R. prior to leaving, he has gotten "on his mad" and flicl^ed His ear ahct 
.arched his back. It is an understood loss then and I am sure it will be 
unless the program is somehow continued. > 

~ ; I feel strongly that this project was one of ...the most positive and 
stimulating experiences in the lives of the Fircrest . students over the past 3 
.years. . My association with the project has been very personally and 
professionally enriching as .well, and I am grateful to all of you for the 
. energy/you put into communication and team effort with me as a classroom 
teacher. My observations^ are predicated on thevbelief that , these areas of 
growth are the resulfs of our combined classroom and project efforts. It is 
obviCMjis that the students have made some remarkaMe gains, during the 3 years 
and that is„' the ultimate goal of all , our efforts. Our programs have supported, 
one another and the benefits. are seen in the students. 
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LINC 

RESOURCES 
INC. 



1875 Morse Road / 
Suite 225 : 
Columbus. Ohio43229 
(614)263-LINC V: 



September 27, 1983 



Ms. Connie Pi 6h§ 
Information Specialist 
University of Washington" 

- Seatt:i^e, Washington 98195 " V 

Dear Connie: v , vV 

The letter from LINC confirri^'ng the fact that the National 
' V Clearinghouse of Rehabilitation Training Materials in^^^^^ 

will be the distributor for your product. Integrated Educational/ • 
Leisure Time Model for Deaf-Blind, has not been sen^t>^ you because 
the actual dissemination agreement has not been signed. However,, 
that is just a matter of paperwork and the time the mail takes^l^'^^^:*" 

Therefo^, I am sending you a copy of the proposal form submitteiH ; 
■ -^i"; Oklahoma for your product so^-you will have the information 
^Il^^:^ necessary for your final reporvt; You have our assurance that /^e \, 

agreement will be signed, and a copy will be Sent to 
'•' ^ ' you at that time. 

I hope the enclosed form contaia for your 

final report. If you have any questions, please^call. 

- Sincerely j'' ■/J;-;;'; -/'y' ! ; ' ■ 





Carol B. Daniels 
Marketing Special i^st 

CBD:mcm . 

Enclosure 



Market Linkage Project for Special Educatibri - 

Funded dy u s Department of Education/Office of Special Educbtion 
Contract 300800963 - . ' ^ ; " v 



PROPOSAL FORM 



Company/Organization N^f-rnnpl Glearlng House of Rehabilitation Training Materials 
Address ns old USDABu tiding, Oklahoma State University, Stillvater, OK 74078 



Title of Product Tntegraff>r^ Educational/Leisure TlTTie Model . Product No / /^83 .1.89 
' for Deaf-Blind Children and Youth (Inservice Training Package) ... » 



•I. 



EDITORIAL 
A 



Describe the proposed format of the final product - indicatellny modi fi cations you 
intend to make v ^ . . . 



The product will be- dissefninated in three volumes. ; The Inservice Training 
Package will be bound in a Iboseleaf notebook to facilitate ease of use. 
The Operations Manual and :the Supplementary Materials x^ll be bound With 
combback Mndings. The layout will remain the s.ame. 



B. Content - indicate proposed editorial changes or content Inpdifi cations 
No editorial changes are planned; 



C. Publication date - estimate when product will be available to consumers 
October 1983 . . V- 

II. MARKETING AND DISTRIBUTION ^■ >. 

A. Potential buyers - indicate audience(s) you intend to reach ^ ^ 

; University instructors, professors of .preservice teachers; trainers of . , 
. - ^ peer tutors; staff development speciaj.ists seeking to develop support 

systems among community personnel (including secphdary and ^college students) ^ 



B. 



Advertising and promotion plans - (e.g. direct m^il/ flilrs/ca^^^^ ads in 
journals, exhibits at conventions— include dates and/or quantities) - 

Special Education Catalog August 1983 \ ' 

Special Education Memo November 1983 ' ' - 

Flier to selected names from the SpecjLal Education, mailing list January 1984 
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to LINC for products announced in a ^^oncompetitive 
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.' C. Sales. and distribution plans - specify how product^i 11 be made affordable--'. • 
i\e., time purchase, lease, rent, sale only, available by component or By set,./ 
etc.^*'hov^product v/ill be made accessible--i.e.4;previe 
' on approval, etc. ; and through whom product v/ill^e distributed~i.e., direct ■ 
^ . > from company, sales persons, representatives, dealirs, subcontractors, etc. : 

The manuals will be sold by the National Clearing House. , * ^ " 

-III: • ' fiHftNCIAL \^:\.' .'. _ 

. \A,. .Cost and pricing information— include unit cost-ajid cost of^conipbnents^ cjD.nsum-''^^^ 

ables, etc. if applicable ; E ' : ^ ^ 

■ . . - ■ * ^ ■ . ■ ■ ■ * • ' ■■ ■ ■ ■ • '*'. . 

^ The prices reflect the. cost to print the contents of the "books and. to- . . i ; 

place the Inservice Training Package materials in a- plasitic three-^ring. ' ; 

. binder (notebook) . The printing of 3d0**pages is $9.00,'^^ ^a^ : V 

. will- cost approximately $4.00, a total of $13> 00 per unit. . 

B. Estimated dollars to be invested to market, the' prqduct (production, rinvJntbryi; 
marketing - excluding personnel costs) . v V 

Twenty (20)" sets of the package will constitute the initial inventory, - an • 
investment of $260.00, ,\ 



.C. Estimated sales volume. 



7 



Ml n. Units 
Year 1 - 90 
Year 2 on 



Max. Units 
inn 



Mi Units 



fiax. Units 



D. Proposed royalty schedule. Payments made to LINC are distributed to the federal 
. government and/or to the developing institution depending upon r * 
applicable to specific grants or^cqritracts. • ; 

The Grants Piyision of Oklahoma State University does not permit the payment'^^ V ^ 
of royalties for .materials disseminated by campus agencies. ' 

NOTE: Please enclose any additional "information or special considerations relevant 
. to, your organization's commitnient to this product. Representative brochures 
and catalogs should be included. ■ ; ^ > • * 



Jean A. /HuHrlpy- 



Prepared By • 
Da te AiigiiQr 9a/ iQfi^ 
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/ , • •■' Appendix I . / 

Final Sumniary . Ref)ort ^^Frorri the ' 
External Evaluator, Dr. Barbara SirvTs ' 
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■ • . . • PINAL Sll-!MM?y REPCSRTi ' .. 

• . * •••Integrated Ek3upatjL<mi^^^ 

^ ^ . • Baitiara ^irviS/; 

* . ■ : Project ;Eyal^ 

■ . ■ ■ ' ■ \ ■ '. . , • \ . ^ . * ■ . 

nitoDDUCTiON. ■ ' 

*r ,,V i&is report^ represents ,the ^egalts of the final, evaluation site visit to the 
: , s - .Uniyers^ ''Integrated 

^'EaiKjaticnal/I^ Time I^ddeL for Deaf-Blind Children and Youth." The fourth .. 
and finai site visit by the project evaluator was conducted on August 15-17^, 
' ; i983vV*ahe purpose overall evaiuatiai of the project including participant* 
, gain and products .and materials; development • As in previous site visits , ^ 

■.■; ». ■ " • ' - ■ ' ' '■ ■ ] :" : ■ ■ ' ■ ' ■ . ■ . ' ' . . ■ ■ . 

>'dV5uLuation data were cAjteined through individual and. group meetings with project 
Btaff' as well as reviev7 of participant performance data and the materials 
developed for disseminatiai. . • « . 

v^/a^,' 'u^^ reports, this report v/ill be suimiative' in nature and 

• /^oo^oa tiie- prijri£u:y formulated during the 

: >! v^;vproj^t;.yr and recamendaticns for dissemination strategies will be ; 

■'tite^tehtedr;':"''^ ' . • ■ ' V V^- 

' ,*•"? - "' ■■■ ■ ' ■ •■' ■ ' ■ 

';J;y;:^X.^^^^ evaluation reports , it seems important to ^ 

: X V ^me^ of this project in its transdisciplinar ^r approa gb^ 

to^^pcu^ intervention as .V7ell as staff development. The utilization of 

^y-:':': : ] — . • ■ ■ ■■■■ ' ■ . " 

' ; ^ : ' 1^ and leisure activities to facilitate skill 'acquisition in the are^;of 

' A g^^ interaction continues%b b6 unique to th^ 

projects Although niimer oils pccgects have focused on the development of specific 
recreaition activities OR the development of specif ic skills in the areas not^r 
Other model pir-ojects do not attorcpt't^' integrate tile two areas* C* ; ' 

O . - . V ^ ;l T 
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RarelYr if eveif do special educaticai personnel even begin tp understand the 
philosophical implications of recreatiai and^eisure^for severely handicapped 
populations. In this model project^ a beginning has been established. As a 
dually trained professonal in both special education apd therapeutic recreation r 
the project evaluator continues to be inj^ressed v/ith-^ this unique and appropriate 
approach to the development of particip^t skills. Clearlyr there^ is still 
considerable need for staff development of an understanding of the nature, of the 
leisure experience. EcMewer, this project represents a substantial beginning. 

In acMiticn ta the recognition of the inportance of recreatioi/leisure f this 

project is built on a philosophical foundation which recognizes the ^iiportahce of 

cooperative efforts betv/een the University and the ccmmunityrbased agency and 

practitioners. Thus f the cooperation of Fircrest and the wiUingness^of^jUie 

University to create a demonstraticilf'project which enhances the institutiai's 

program are both conmendable . The transdisciplinaDty approach , integrating the 

skills and knowledge of all project staff , continues to be exenplary and should 
• ", • ■ • ■ ' . ■'■ ■ ■■' ' ' 

be a critical factor if replication is considered. Although many profess ioials 

consider themselves conpetent to provide the skills of their colleagues in other 

disciplines^ the unique goals and structure of this program will be lost if the 

transdiscip)linary concept, is not continued. /Ai^rate implementation ^or 

replication of this integrative project require^Nthe skills , knowledge , and 

cooperative interactic^ of several disciplihes. 

ASSESSMENT ' ' V . .. 

ft primaf y objective of thi;^ project involved the identification and/or> if. 
necessary f development of assessment tools appropriate for use ,with a deaf- 

^ ' • , '\ ' • . ■ ...... . .^^.'^^ - '\ ■ ; 

blind/multiply handicapped population. Efforts, were inade in all three areas — 

gross motor/ coKiaunicatiai r and social interact^^ the : r 

combination of tw6 exiting scalq^ was f ound^^^ for assessment of 



skill and development ♦ Hov;everf in both camunication and social interactiai, 
existing aissessraent tools were not coisidered sufficient or appropriate to assess 
the minute gains characteristic of this populatioi* The comiuriicat ion disorders 
specialist on the project staff developed an adaptation of the multidimensiaial 
scoring concept and applied it to the GKTE (Gestural i^prcach to Thought and 
Expressiai) ; thiS^eerns to have been successful. The principal investigator with 
the assistance of the project coordinator has developed a social interaction 
scale v/hich has excellent potential for use with this ■populatial»^ Although not 
developed until the third year of the project , the initialvdata analysis 
indicates a potentially significantly reliable and valid instrument. Data , 
analysis was not conplete at the time of the site visit; initial results are \ 
favorable. « ' 

In general r staff indicated that assessment was an area where the trans- . 
disciplinary concept was very inportant. Prrpfessionals were able to\learn f rem 
leach ^other during the assessment process. If and when replication isV . 
considered y it niight be helpful for team menbers to assess in relative proximity , 
facilitating increased ccrnunication. 

' 'v ' ' ■ ■ . .■ ■ , - . . 

DISSEI^INATIQtl: PUBLIQCTiaiS flLD PRESEmJATiaiS 

The project staff have been prolific in their publication of information 
.about the- project y assessment developn^tf and analysis of inter ventiai 
strategies and related participant performance and gravth.: Publications have- 
appeared in diverse publications representing all of the disciplines of the 
project staff. Published articles as well as those in progress will be noted in 

the. final report of the project/ ^e project staff is ccrntiended for this 

-■ ■ ■ - " .■ ' ■ . . ' • . ■ c " ■ ■ 

dissdhinat ion effort. , . 

. \ -. Ihe project staff have also been active in presentation of the project at 
numerous professional conferences and v«)rkshc^» Hiis dissemination effort is 



also caTinenc3abie as as inc3icative of the staff 's dedicatic^i to the project's 
E*iilos6phy and goals. " 

DISSEt-lIKflTIOH: - PRINTED PKXTECT MATERIftLS 

Of major importance in this project has been the cOTitinuous collection of 

instructional impact data and related refinement of the inservice training 

materials. The resultant product is exenplary and represents a careful 

■ . . . • ■ ' ■ * ' . ■ . 

consolidation of staff effort. Ohe caisistency of quality and depth of materials 

presented is exceptional. Each module includes an outline , full description of 
content f handouts, .pre/post-^tests> and bibliogra0iic information. Note is also 
:made of the suggested professional discipline which is preferential for 
presentatiai of each module. 

„ At this pointr the greatest difficulty with the modu^ is the identi- 
fication of a publisher for final' dissemination. Clearly^ LINC servicies has been 
less than adequate or helpful in the identif icatiai of an appropriate source. 
Although raaterials for special educcition for severely/profoundly/multiply 
handicapped individuals create a relatively small market, there are publishers 
who are interested in such materials. , 

REPLICKPIGN ' • / V 

Although the ptincipal investigator has been 4n coirinunicaticai with per isonnel 
in SEP/ED v;ho indicated a v/iUingness to consider offering the project for 
replicatitxi or a one-year 'extens?.cn for creation of replication options r no ' 
respcxise has been received to the connunicatioi.' (S^^^attached letter.) 

Tliis project has aspects which should be considered for replication. 
Although assessment tools have riot always, been able to detect significant 
changes, data indicate a smaU trend v/Mch needs to 

especiaUy since some of : the. assessment tools vrere ilot identified/i^ until 



Well into the project. In addition, the iinpact of the experience on the peer 
tutors is clearly significant. Definitive information about replication optiois 
should be connunicated. 

If replication is considered, several options could be explored. Each is 
less costly than the current project; reduction of expenditures is based on 
utilization of the materials developed during the current project.^ Otoe follov/ing 
are some possible programmatic structure options: ^ '\ 

a. ) Use a transdisciplinary personnel frcm an existing agency program. 
Hire one half-time prof essiaial to coordinate the project. Hire peer tutors 
(one/participant). Costs would include the coordinator ($7500/year + benefits) ■ 
and the peer tutor salaries (4 days/week for 33 ,weeks = $8S4.40/tutor/33 week 
year) . Mditional costs might include a social work student as facilitator of 
the .social interaction training of peer- tutors (25% time - $3600) and consultants 
to assist in. the inser vice training .($150/session) . 

b. )v Use trahsdisciplinary personnel ifrcm existing agency program. Assign 
one staff mentoer' to coordinate this program as part of his/ her professional 
responsibilities. Hire peer tutors (one/participant). Costs would include peer 
tutor salaries . Optional ^ suggested costs would include a social work student and 
inser vice training consultants. 

c. ) Use transdisciplinary personnel frcm existing agency. Hire oiie 
professional half-time to coordinate volunteer peer tutors. Costs would include 
the salary for the coordinator ($7500/year + benefits) . . t^tional costs might- 
include a social work student. 

d. ) . Use transdisciplinary personnel frcm an existing agency program. Use 
volunteer help as tutors, trying to solicit as many age-appropriate volunteers^as 
possible. Essential expenditures would be only for program-related training 
materials and supplies. . 4 , ' 



^ej School district coordination of the program, using transdisciplin^y 
personnel from the school 'district as weH as- existing ccmnunity-based Human, 
service agencies. Use high school students , including possibly mildly > 
handicapped students in special education, as peer tutors. (NB: There are some 
difficulties with the use of mildly handicapped students as tutors, primarily in 
the area of impact of the inservice training program and its related effect cxi 
the cjuality of program structure. Hov/ever, this is an option that might ..be^ - 
considered if school. distfcict personnel were v/illing to take the time to adapt* 
the instructicneil modtiles for the unique learning styles of the-s^udents chosen 
as. peer tutors.) Costs would be primarily* for training materials arid program- • 
related suK>lies. ^ ; ' v 

l^Jhen considering options, it is important to examine them .in light of . 
several other staff- and progr^n-related concerns: 

1. Recognition of and appreciation for the integrative nature of the skill 
development process is vital to any replicatioi effort. . If focus is placed on 
only one skill OR only on the development of * a sv/imndng program, the very ess 

of this project will be lost. I' ^ 

2. The inportance of the transdisciplinary team has already been noted. - 
VJhen considering programmatic options, the rol^es, responsibilities, and abilities 
of all staff need tc^ be considered. Professional, preparatiioi in- /and mastery of 
their respective disciplines is essential. ' Ideally, profess iai^ . should a^ 
have knowledge 'about and understanding Of the unique needs of ' individuals with 
severely handicapping conditions including deaf-blindness ; hov/evfer, of greatest 
importance is professional discipline coirpetence and a v;illingness to participate 
in the learning a^ facilitating process of the transdisciplinary approach. It 



should not be assumed that .any one individual can meet alj. of the prograninatic, 
training, and int^rventibn needs in a replication project. ^ ^^^^^^^^^ . 



; 3. The skills pf project staff can'lpe .ifacilitated by an appropriate:]^^^^ 
' ■ , . ■ ' ■ ■ . ■• ■ ■ • ■ "" " 

trained ccx)rdinator. It wuld seem that an individual trained in special 

education for the severely/multiply handicapped including deaf;^lind v/ould be 

iiK)St appropriate as coordinator.^ Hiis has to do v/ith the nature of the training 

received as v/ell as the need for a coordinator who hcls an understanding of the 

learning process r both of the participants and the peer tutors. . TSjis rQcan- 

inendatiOT is not hard and fast; clearlyr personnel from other disciplines may 

have the appropriate skills to serve as coordinator. 3he person chosen for this 

role is critical to the success of the project. Hj^us, it is most in$)ortant that 

the selection be made carefully r taking into consideration the multidimensiaial 

nature of the coordinator's role. ; v 

' 4. In the preceding progranmatic structure recoranendatiais r reference is 

made to the potential enplbjoftient of a social work graduate student. . Olie ro^e of 

the social worker ; should b^ recognized for its vital impact on the interactioi 

among and- success of the peer, tutors. Groig? sessions with the social worker 

during this project provide an open arena for coKtnunicat ion anmg peer tutors; 

the social worker served as a facilitator for" v/hat has been called "the safety^ 

valve group." dth^r team staff could be available as needed on a consultatiai ^ 

basis for participatiai/instructiai daring these sessiois. J| 

5. If replication . is considered^ it is recormended thai: the sponsoring 
agency enploy appropriate professiaials to provide"^i^ervice training and to • 
serve as occasional progranmatic caisultants. Specially trained ^ experienced 
professionals from^ the disciplines suggested- can enhance the impact of the . • 
project; if hired on a caisultant' basis ^ the cost if relatively Mnimal and^^ t^^ 

; impact considerable. V' , 

6. Whighever option is chosen^ it is vital %Bt ah.evaluati^ mechanism be 
enployed.- Ongoing evaluatioi of participant data and peer tutor grafrt± IS 



important to the continued recognition of the integrative .nature of . the project 
and ajpropriate targeting of participant behaviors and changes of objectives. 

COlCUJSld^ 

"Integrated Educational/Leisure Time Model for Deaf Blind Children and ' 
Youth" is an exenplary demonstration project. Clearly,, this project involves • 
'considerably more than the development of a peer tutor program vMch facilitates 
a swimming, program, ^e transdiscipiinary interaction of staff and the ability 
to monitor and facilitate development in multiple instructional arenas 
demonstrates that, indeed, this project is more than a traditional swimming ^ 
program modified, for the handicapped participants' Careful consideration should 
be given to replicaticxi potential. - 

•rhe^cxicept of using a recreatiai activity for the instruction of . 
developniental skills is one that should be expanded v/ithin instructional 
intervention techniques. Ohe project staff were cotiiu the relevance of - 

the Vtoject and v/orked diligently in the identification pf assessmfent tools and 
appropriate interventiai techniques and the development of the related 
instructional modules. Ihe resultant products are coiKiendable.- Although the 
skill acquisition data of the particip^ts are| not yet conclusive,, it would seem 
that further analysis and development are nece^ary in order to. maximize the 
utilization of the assessment tools -and. systems identified toward the end^ the 
project. Options for replication and continued use of the project model should 
be carefully evaluated and disseminated to agencies providing services for the 
designated population. / • . / 

; On a personal note, as the project eyaluator, I would lik^ 
' staff "for their professicneaism and collegia.^^ Rarely, if ever, have I seen a 
group of' pro|^ssicMials>working on a project who are iaore dedicated . to the 
rifevance of a pr%am and, at th6 same time, maintaining professional respect 



collegiality without any sense of territorialii^r. It was indeed a pleasure;, 
for me to serve as the external evaluator . During each site visit, I found the 
Staff to be candid and concerned as well as open to suggestions for modification 
and/or revision of programs and project iir{)lementation • All should be proud of . 
their professional efforts in the implementation of this exenplary demonstration 
model^project. 
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